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ABSTRAKT
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ABSTRACT

The Bachelor thesis focuses on education of workers in social services. The theoretical part
deals with various topics in Finland and their equivalent in Czech Republic. It describes
social policy, tertiary education for social service workers and howdbial services are

laid down in the law in both states. The purpose of practical part is to compare the personal
perception of job readiness of Finnish workers in day and work centres and Czech workers

in day service centres.

Keywords: education, sociakrvices, social policy, comparative analysis, readiness, day

service centre, worker in social services
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PREFACE

Albert Einstein said: "Education is what remains after one has forgotten everything he

learned in school."

The education of workers in social services is almost the same, both in Finland and Czech
Republic. Both states provide similar possibilities ofeadion. The only difference is that

they have dual system of education which means that Finland has polytechnic schools at
the same level as universities. Meanwhile, in Czech Republic the equivalent to polytechnic
school i s VOG ( Vrerfiaty professidnad sco@l). Tinedr antergtion was to

yll the gap in qualiycation needs between
have mostly been attached to secondary technical schools and they still form a single legal
entity with them. Onlyoea yft h of them are independent
professionall vy, but the degree doesnodt me.
of students more likely attend universities.

Since | am a third year student at the university, o more | am trying to prepare for

future employment. | was studying in foreign country, where | gained lot of experience
which | consider to be the best option to enhance my skills for my future career and to pe
form better in job oriented to social lile However, while | was searching for a place to
intern, | had to face a lot of difficulties. While | was going through all prerequisites given

by employers, I reali zed that my personal
Therefore, | startedtb hi n k : Anhow I could possibly str
and make myself such an absolvent who wou

by any requirements set by future employer

| had the opportunity to study abroad (in Finland, topmersic), where | gathered a lot of
useful information. That enabled me to write this thesis. | gained new study experience, my
personality was shaped, and | would say my rsedwas thoroughly influenced mainly
because | could see many things from aedéht point of view. The more experience one
goes through, the more he feels confident and better prepared for unexpected situations.
This is the reason | think that the more one tries to be active and keeps his pegrsonal a
proach towards education posititee more he can achieve and ?be successful? in future

life/labour force.

As | noticed difference between social systems in Finland, it leaded me to compane perso

al perceptions of job readiness of workers in day and work centre in Finland and-day se
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vice centre in Czech Republic. | assume, to feel ready and to perform well in work after
graduation, it is related to personal attitude and possibilities of education provided by state.
The goal of my thesis is to compare personal perception of Finnish aoth @orkers in

social services, find out how they differ and why.
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. THEORETICAL PART
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1 SOCI AL POLI CY

Welfare rights are legal protections for the fulfilment of the basic needs of those m+ho ca
not, unaided, fulfil those needs for themselves. An examppildic assistance for the
unemployed so that they can continue to pay for food and shelter even though they have
not found paid work. Such protections against economic deprivation, when in force, are
together called the welfare state. The welfare stadeset of public interventions in a ma

ket economy. Intended to place limits upon the worst economic outcomes that can befall
individuals, it guarantees the legal right to some minimal levels or types of welfare. The
central contemporary debates about @goolicy toward welfare rights, then, take the form

of discussions about the welfare state, specifically about the interrelated issues of its scope
and form, its mesh with the market economy it presupposes, and its justification. Those
who believe that nray but not all economic outcomes should be left to the play of market
forces develop specific social policies to protect welfare rights.

The scope and form of welfare riglatge central issues of current social policy. Simple
decency, not to mention thegwention of social disorder, obviously requires that the
homeless and the hungry not simply be left to freeze or starve in the streets. The interesting
ethical questions concern how far to rise above utter heartlessness and specifically what
public arrangments to make. What should be left to privetarityor to bureaucratic dt

cretion, and what should be a matter of compulsorygtapported) and primarily norsdi
cretionary public provisiod Should there be unemployment compensation, as mentioned
above, 0 economic policies designed to produce full employment, or a right to a job with
the government as employer of last resort, or some combination of two or more of these
option® Should the eligibility for whatever is guaranteed be universal across tletysoci

or shoul d-tietstkee, ®me &@dmg i s, should potenti
need for the service or commodity in quesfiohe answers to questions like these d

pend in part upon how alternative arrangements would mesh with tleelyaing market
economy and in part upon which of several alternative justifications are the basis tfor crea

ing the legalrightt Encycl opedi a of Ethics, E2001)
Definition: (welfare state frorl@hambers 21st Century Dictionary)

A noun: a sygoemrinmewhi calseshéax revenue t ¢
with the provision of free healthcare, edde pensions and financial support for the-dis
bl ed or u(Camgels 21yt Eehtury Dictionafy 2001)
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Political system under which the statetljex than the individual or the private sector) has
responsibility for the welfare of its citizens, providing a guaranteed minimum standard of
life, and insurance against the hazards of poverty, illness, and social deprivation. Welfare
services includsodal security, which makes provision against interruption of earnings
through sickness, injury, old age, or unemployment. They take the forms of unemployment
and sickness benefits, family allowances, and income supplements, provided and typically
financed hrough state insurance schemes. The services also include health and education,
financed typically through taxation,b-and
sidized public transport, leisure facilities, and public libraries, with special uhdor

the elderly, unemployed, and disabled, are other noncore elements of a welfare state.

A welfare state is created whengevernmentises its powers to guarantee a-ce

tain standard of livindgor its constituents. The actual level of aid providedetels upon

the individual government; Communist states, such as Cuba and China, provide for all of
their people, while capitalist states vary widely in type and amount of aid. The welfare
state was developed as a remedy for the illaie$ezfaire capitalsm, which dictated that

the government stay out of economic matters and let them run their course. However,
thelaissezfaire approach left some people uncared for, such as the impoverished-and u
employed. During the Great Depression, Western governmanmis forced to expand aid
programs for their residents because the majorities were living in financial hardships.

The tax systems themselves can be a sort of welfare program; progressive tax dystems a
tempt to redistribute wealth by requiring those in Bigkax brackets to pay more than

those with lower income&ale, 2001)

1.1.1 Why does Finland have a large welfare state?

A focal question for the sustainability of the welfare state is whether it is profitable or not
for each one ofis to accepts a job offer rather than live on social benefits. In Finland the
level of social security is so good that this kind of danger cannot be totally ruled out. It has
also been claimed that little by little people get used to living on socialitse@si the be-

efits improve. According to this hypothesis the norms and customs of the society change so
that work is no longer seen as inevitable, while people fit for work but living on seeial s
curity are increasingly seen as normal. In the long rismntfay destroy the foundations of

the welfare state, which still depends on work as the primary source of subsistence and

social security(Hjerppe, 2000)
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In the general discourse on social policy economic life and the welfare state are @ften pr
sented aantithetical. But the development of both is closely interwoven. The development
of the welfare state largely depends on how services are arranged; it is a question of r
sponsibility for provision, production and financing of services, in all of whichdleeof

the public sector can vary. Services can in principle be produced both privately aee publi
ly. In Finland they have chosen the public sector to be the prominent provider of services,

which are financed mainly by taxes and to a lesser extent hgeéres.

The deepening division of labour and specialization which comes with industrialization,
the more prevalent role of market production and the employment of women are all factors
which affect the development of the welfare state. The rate of feengoyment and the

size of the public sector seem to correlate strongly; the public sector is the stronger the

more women are employed

This means that many welfare state services (e.g. care for children and elderly) expand
with progressive participatioaf the women in the labour market. And as women as the
whole are increasingly weiducated the human capital of the whole population is more
efficiently put to use. Thus the welfare state has to adapt to the changing distribution of
labour and more efféiwe use of human capital. According to our research, for instance,
child day care services can continuer-to b
ticipation in working life is high.

It has also been estimated that many of the services prawydind welfare state are lux
ry goods, the demand for which will increase along with rising income levels. For instance,
ever larger shares of income are invested in education and good health when incomes are

rising. In this way the growth of income inetgleads to a larger public sector.

Issues of responsibility between the individual and different levels of the public sector are
central to considerations of the existence and development of the welfare state. Northern
and Southern Europe have differingtlooks on the individual in relation to the welfare
State.

! The rate of female employment has in this figure been calculated dsrilvork; working hours from

parttime jobs have been summed and converted to days per year employedeull
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The Nordic countries as protestant states have emphasized the responsibility of the state,
whereas the Catholic South places as much responsibility on the individual to care for
her/himself as foneighbours and fellow citizens. It is not at all sure that the Nordic view

will determine the future trend in developments in the @jerppe, 2000)

1.1.2 The welfare state and demographic developments

The first cohort of F i n t¢eaturydagosare lrediringy to dadyo me r
pension. These cohorts will increasingly be in need in the social and health services that
the welfare state provides for the whole population. The Finnish public sector may run into
difficulties for demographic reasons th& active (working) population begins to diminish

and the population over 80 years old eventually triples in size.

1.1.3 Public expenditure by age groups

In 1999 public expenditure stood at 50 per cent of the market price of GDP. Characteristic
of the Nordic velfare state, the major part of these outlays in Finland is made up of social

income transfers and individual public consumption. In 1999 spending used on pensions,
child benefits and other social income transfers equalled 18 per cent of the GDP. A sum
worth 13 per cent of GDP was channelled to education, health, social, cultural and other
individual public services. Hence the Finns received from public finances, as money or as

individual public services, benefits matching almost one third of GDP.

Public maey have been used for the benefit of each Finn under one year of age (in this
assessment collective public consumption and other common public expenditurea-were d
vided equally across the whole population). Public expenditure per person rises again to
thesame level at retirement age, and peaks overall for the most elderly. With the long term
increase in the pensionable population and rising average age of the population at large,
deterioration of the balance of public finances seems inevitable, at ledstrimgraphic

calculations.

In reality the future of the Finnish welfare state does not depend solely on demographic
factors. The higher the growth in output, the more real income the economy will have at its
disposal in the future. At the same time thepdgable real income of the sponsors of the

welfare state, i.e. the working population, is increasing at a reasonable rate. Growing real

income makes it easier to cover increasing social income transfers and individual public
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services, as well as other waaié state expenditure, given that solidarity between the ge
erations continue to remain stroigljerppe, 2000 p. 75)

1.1.4 Labour force

Finlandds working population wil/l begin t
labour force will remain sufficignfor a fair economic growth rate. Currently the mme
ployment rate is about ten per cent and disguised unemployment is widespread after the
recent deep recession. The supply of elderly labour may in the long run increaserconside
ably, at least in theory. fAlife spans lengthen the physical condition of the elderly will

improve and consequently their share of the employment market may grow.

The EU and Nordic countries have had a single labour market for years enabling free
movement of labour. When this isestually extended to Poland and Estonia lowerdstan

ards of living there will probably mean no shortage of reasonablytiaélled newcomers

to our labour market even speakers of local languages (Estonian is closely related to
Finnish). A permanent shoga of labour may only occur in the case of wezllcated -
fessionals. In spite of mass unemployment the Finnish labour market has in recent years
been afflicted by a chronic lack of professionals in information technology. It is te-be e
pected that botlshortage of labour and unemployment will occur digleside in the d-

ture, although the functioning of labour markets can be improved by education and training
programs(Hjerppe, 2000)

1.1.5 Evaluating the profits from investments in human capital

Measured by pblic education and R&D (research and development) investments Finnish
human capital investments are fairly high. In 1994 the Finnish ratio of public education
costs to Gross Domestic Product was the third highest among the ‘Gi6Gries, just

behind Demark and Sweden.

Profits from investment in human capital have not been evaluated extensively enough. Yet
it can be claimed that in the OECD countries, sectors with high investments in research and
product development have succeeded better than the lmest wweasured by turnover and

2 OECD = Organisation for Economic @peration and Development
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employment. The demand for better educated labour has also increased in relation to the
need for poorly educated workers. Concern has been expressed about the possibility of

worsening employment problems among those with oblgsac education.

Profits on education investments can be assessed by studying the effect of education on
wages. Research results show that returns in investment in education are even higher than

from average real investments.

One of the key ways to inflaee economic growth is regarded to be supporting taves
ments in human capital. Human capital investments can be divided into investments into
education and investment in research and ¢
confidence in investmesitin human capital. The central government is currently investing

strongly in R&D, which makes the criteria by which these investments are chosen crucial.

The Finnish welfare state model will experience enormous pressures for change in the
years to comeAmong other things the structure of public services and income transfers
will alter for demographic reasons. Financing the welfare state may also create problems as
the tax burden of the employed threatens to grow, and because international tax-compet

tion will narrow the tax base.

The demographic development in the US is more favourable. In Europe, Sweden has a
comparatively good demographic structure. Finland, on the other hand, will suffer from
relatively advanced ageing of the population in the nextdeesades. Nevertheless, the
majority of citizens and political decisianakers would seem to support the continuation

of the current welfare state. Therefore, it may be difficult to maintain the status quo with

external changes creating pressures for ahfRegino Hjerppe, Seija liImakunnas 2000)

Type of social policy in Finland (treated as Scandinavian) is redistributive. The main idea
is that the social needs of people are perceived as social rights. It is universalistic, with the
dominant role of the sta, respectively as a citizen. It focuses on universal provision of
benefits, i.e.on whole population, respectively the defined social group (families with
children). It is very difficult for economic resource&itate covers a considerable area of
socialpolicy and limits, and sometimes cancatgivities of national subjects. This type is

close to social activities of the state in former Czechoslovdkieebs, 2010)
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1.2 Social policy in Czech Republic

1.2.1 Public involvement

Social policies differ by the exteahd the way of government involvement in social-pol
cy. Since type of swal policy in Finland (Nordic or &ndinavian)s treated as welfare
state whichshows high public involvement, Czeclepublic belongs to category of states

which efforts made in saal policy are cosidered asvith moderate public involvement.

1.2.2 Similarity

Model of the Czech Republic was formed in responseutcsocialist past and changes

in the social system in 1989. The stage of satialevelopment was based on profoundly
different terms and conditions (political, economic, and social). For social policy, this
meant a lot of emphasis on universal and relatively extensive activities of the state and its
monopoly position in the social field. The characteristic feature of theststgaterna

ism (superior but partnership and protectionist approach of economic temares go-
ernment enterprises) and almost tabeclusion of other subjects frosocial policy. It was

an egalitarianmodel levelling, demanding the econanresoures, stimulating towards
passive behaviour and attitudes of residents. It should be notechdhgttimestowards
certain individualsor social group was treated sepressiveAs a wholethere was dack

of freedom andit suppresedthe human rightsFromthe characteristics dhese features it
results that themodel of social paty of former Czechoslovakia was significantle-d
formed. It was closest tthe redistributivetype, but with negative politicahodifications

and the negative consequences forzens.(Krebs, 2010)
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2 TERTI ARY EDUGATI ®IN AIND

The Finnish tertiary education is composed of higher education, provided by universities
and polytechnicsThe higher education system comprises universities and polytechnics, in
which the admissionequirement is a secondary general or vocational dipldmevers-

ties, which are academic or artistic institutions, focus on research and education based on
research. They confer Bachelor's, Master's, licentiate and doctoral dgifeestry of
Educatim and CultureE 2 0 1 1)

In 1990s there waa greatreformin education system, whehe dual system which pr

moted vocational education on equal level witbuniversitiesnvas implemented.
The main goals of the reform were:

to raise the standard of the edtion provided

to respond to new demands for vocational skills

to increase the attractiveness of vocational education

to improve international comparability

to improve the operating capacity of the vocational education system

- =2 =4 =4 -4 =2

to decentralise the adminidtian and rationalise the network of schools andiinst

tutes

1 to improve the regional coverage of the education
The main methods used in the reform can be summarised as follows:
integrating several schools and institutes to form polytechnics
reforming the degge system
raising the standard of teaching
improving teaching methods
promoting interaction between school and work

making education and training more international

- =2 =2 =2 =4 -4 =

improving library and information services
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The MinistryEs pr op casagrsetogaliticians,ehe press, thécum ¢ a |
versities and the vocational institutions themselves, and considerable doubtsxwere e
pressed. Up to that point, the whole higher education concept had been understood solely
in terms of university study, andthee wer e maj or doubts about

creating professionally oriented institutes of higher educaf@@BCD, 2003)

The welfare of Finnish society is built on education, culture and knowledge. All children
are guaranteed opportunities fetiudy and selflevelopment according to their abilities,
irrespective of their place of residence, language or financial status. All pupils are entitled
to competent and highuality education and guidance and to a safe learning environment
and weltbeing. The flexible education system and basic educational security make for

equity and consistency inresul(sMi ni stry of Education and C
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FORMAL EDUCATION IN FINLAND

ISCED-
classification
Doctoral
degrees
6 o
Universities
]
]
Master’s master’s degrees
5 S
0 degrees Polytechnics
A = T Work experience 3 years
Bachelor's 5
Paolytechnies
F 3
4 wocational
qualifications*
- - Further
3|7 Geneal upper — —
- secondary schools Vocational instimtions
- i avslob ar ki i
T T 1
|
2
0 Basic educanon, T—lﬁ-}ur—uﬂs
0 - Pre-primary education, 6-year-olds
of
w3 ISCED-classification 1997
E > 0 Pre-pnmary education
R = 1-2 Primary education or lower secondary education
3 Upper secondary education
4 Post-secondary non-tertiary education
5 First alaga of tertiary education
& Second stage of tertiary education

Figure 1 Education system in Finland, Source: Ministry of Education, Finland,
1997
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2.1 Polytechnicschool

The Finnish higher education system coissaf two complementary sectors. One of them
is polytechnics. Polytechnics train professionals in response to labour market needs and

conduct R&D which supports instruction and promotes regional development.

Polytechnics offer workelated education in response to labour market needs. A golytec

nic degee requires 3.54.5 years of fultime study. The requirement for polytechnicsvia

ter's programmes is a polytechnic degree or equivalent, plus a minimum of three years of
work experience in the field concernddhe system of polytechnics is still faithew. The
first polytechnics started to operate on
permanent in 1996. By 2000 all polytechnics were working on a permanent bagis. Pol
technics are muliield regional institutions focusing on contacts witbrking life and on

regional development.

The total number of young and mature polytechnic students is 130,000. Polytechnics award
over 20,000 polytechnic degrees and 200 polytechnic Master's degrees annuallys-The sy
tem of higher degrees was put in @adter a trial period in 2005 and the number of/pol

technic Master's programmes is expected to grow in the coming years.

At the Ministry of Education and Culture, polytechnics are administered by the Division

for Higher Education and Science.
Polytechnes offer
1 education for polytechnic degrees
1 education for polytechnic master's degrees
1 professional specialisation and other adult education
1 open polytechnic education
1 vocational teacher training

Degree studies give a higher education qualificationpaiadtical professional skills. They
comprise core and professional studies, elective studies and a final project. All dedyree stu
ies include practical othejob learning. There are no tuition fees in degree education, and

the students can apply for finaal aid.

Polytechnic education is provided in the following fields:
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Humanities and Education

Culture

Social sciences, business and administration
Natural resources and the environment
Technology, communication and transport
Natural sciences

Social servies, health and sport

A =/ =2 =4 -4 -4 -4 =

Tourism, catering and domestic services

The extent of polytechnic degree studies i
means 3.5 4 years of fulitime study. This education is arranged as degree programmes.
The entry requinment is a certificate from an upper secondary school or the matriculation

certificate, a vocational qualification or corresponding foreign studies.

The requirement for Master's studies in polytechnics is a Bachelors' level polyteehnic d
gree and at leashiree years of work experience. The polytechnic Master's, which3¢ 60
study points and takes 15years, is equivalent to a university Master's in the labow ma

ket. Each student has a personal study plan, which facilitates student guidance and the
moritoring of progress in studieStudents apply for polytechnic studies in a natiopal a
plication system. The polytechnics determine the admission criteria and arrange student
selection and entrance examination at their discretion. Nearly 90% of appbcatien
submitted electronicallyRolytechnics also arrange adult education and open education
geared to maintain and upgrade competencies. The teaching arrangements in aalult educ
tion are flexible and enable mature students to work alongside their stbdims.20% of

polytechnic students are mature students.

2.2 University Education

As stated abovehé Finnish higher education system coissedf two complementary se
tors. The second one amaiversities. The mission of universities is to conduct scientific

research and provide undergraduate and postgraduate education based on it.

Universities must promote free research and scientific and artistic education, protde hig

er education based on research, and educate students to serve their country and humanity.
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In carrying out this mission, universities must interact with the surrounding society and

strengthen the impact of research findings and artistic activities on society.

Under the new Universities Act, which was passed by Parliament in June 2009, Finnish
universitiesare independent corporations under public law or foundations under private
law (Foundations Act). The universities operate in their new form from 1 January 2010
onwards. Their operations are built on the freedom of education and researctivenst u

ty autonomy. Universities confer Bachelor's and Master's degrees, and postgradurate lice

tiate and doctoral degrees.

Universities work in cooperation with the suspending society and promote the social |
pact of research findings. The higher educasigsiem, which comprises universities and
polytechnics, is being developed as an internationally competitive entity capalde of r

sponding flexibly to national and regional needs.

At universities students can study for lower (Bachelor's) and higher (kéastegrees and
scientific or artistic postgraduate degrees, which are the licentiate and the doctorate. It is

also possible to study specialist postgraduate degrees in the medical fields.

In the twocycle degree system students first complete the Bathelegree, after which

they may go for the higher, Master's degree. As a rule, students are admitted to study for
the higher degree. Universities also arrange separate Master's programmes with separate
student selection, to which the entry requirement Baahelor's level degree or cesr

sponding studies.

Studies are quantified as credits (ECTS). One year ofifod study corresponds to 60
credits. The extent of the Bachelor's level degree is 180 credits and takes three years. The
Master's degree is 120edlits, which means two years of ftilne study on top of the Vo

er degree. In some fields, such as Medicine, the degrees are more extensive and take longer
to complete. The system of personal study plaiidacilitate the planning of studies and

the manitoring of progress in studies and support student guidance and counselling.

University postgraduate education aims at a doctoral degree. In addition to the required
studies, doctoral students prepare a dissertation, which they defend in public. Tree requi
ment for postgraduate studies is a Master's or corresponding degree. Universities select
their students independently and entrance examinations are an important part occthe sele

tion process.
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Universities also offer feeharging continuing education a@pen University instruction,
which do not lead to qualifications but can be included in a undergraduate or postgraduate
degree.( E2 0 1 2

Education and research are cruci al to Fin
well-being of its citizensgultural diversity, sustainable development and prosperity. The
watchwords in education policy over the next few years will be high quality, educational
equality and the principle of lifelong learning. Finland is to be developed into a humane
knowledgebasd society through education and research. The Government is committed
to maintaining the high level of public funding to the education and research syseem. Sp
cial attention will be paid to developing teaching and learning at all levels of education
through teacher education and guidance services. The higher education system ell be d
veloped as a whole, comprising the two sectors in which universities and polytechnics
complement each oth§OECD, 2003)
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3 TERTI ARY EDUGATIZ&GENXHI REPUBLI C

Tertiary proessional schools provide students with advanced technical knowledge. Their
curriculum is prepared by the school and accredited by the MEYS. Higher educaiion inst
tutions are either of university or namiversity. The study programmes are prepared by

individual institutions/faculties and approved by the MEYS on the affirmative standpoint

of the Accreditation Commissio(Eurydice, 2010)

3.1 Tertiary professional school

The abbreviationn Czech language 8 OGV y(§ g 2 o d b. Binahegamipatian ltaa

en on completion of tertiary professional schools isath&olutorium The absolutorium is

a professional examination consisting of an exam in vocational subjects, an exam-in a fo
eign language and defence of a graduate pdper.graluate is called the i pl| o mov an
specialistai Dis. (specialist with a diplomjawhich is written after their name&urydice,

2010)

Tertiary professional schools were established to provide professiomnahied non
university tert iioaal prograntmes o tertiaoy rprofesdidaal edacation

do not meet the characteristics of short cycle, so they can not be assigned to this category.
Under the current legislation the completion of the programme of tertiary vocational
education does not autlee the admission to study programmes of the second higher
education cycle and thus they can not be in the position of first cycle prograr(iael,

2012)

The length of education in day studies is three years including pvadtice.Education at

tertiary professional schools includes theoretical and practical preparation. Theoretical
preparation includes lectures and seminars, consultations, practice, and field trips in
accordance with the accredited educational programnaeti€al preparation is organized

either in the form of practical education in schools or as work practice at workplaces. The
2004 Amendment of the Higher Education Act made the transition from tertiary
professional schools to universities easier. Unitiessiare free to specify different
admission conditions for applicants who have completddgaee programme or part of
aprogramme at gertiary professional school or who are studying the programme at this
school. In such cases students need not stielyte nt i re Bachel or Es p

beginning.(Eurydice, 2012)
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3.2 University Education

On the completion of study at higher education institutions students take a stateaexamin
tion generally including a defence of a thesise Graduates of the first cycle courseg}(3
years) are awarded the degreebof k ai |B8. $Bachelor). The graduates of the second
cycle courses continuing after Bachelot3(Years) are mostly awarded the degremag-

istr i Mgr. (Master).B a ¢ h e | dyrpriegrammds @are intended to provide the qualific
tions for practicing a profession as well
Bachel orEs study programmes draw directly
including, to the degree raned, theoretical knowledge. The standard length of studies
including practical training is no less than three and no more than four years. Ouerwhel

ing majority of programmes takes three years (180 ECTS). Universities offer margr Bach

| or Es pr cgapexation aith teitiary professional schools.
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Diagram of the educational system of the Czech Republic: school year 2008/2009

Source: Institute for Information on Education
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4 FI NNI SH LEGI SLATI ON

4.1 Social Services

AMuni ci pal iesponside fos drgamizing theefollowing social services as merei

after provided:

1 Social work
1 Child guidance and family counselling
1 Homehelp services
1 Institutional care
1 Family care, and
1 Activities supporting the access to employment and specific workeople with
di sabilities. o
AMunicipalities are also responsi ledreeforf or

children, special care for the mentally handicapped, services and support for people with
disabilities, services related to care for substaabusers, the statutory functions of child
welfare officer, other measures related to the investigation and establishment of paternity,
ensuring child maintenance, adoption counselling, family conciliation and conciliation
concerning the enforcementadcisions on child custody and visiting rights, and provision

of support for informal careandcher soci al s ,eSocialiWelfarse Acbnp.s e c t i
710/1982Coll.)

4.2 Special services for people with intellectual disabilities
Special care services argad for people with intellectual disabilities include:
Housing services

Work and day activities

Family care

- == =_ =4

Institutional care

Since OmaPolku is a centre which provides work and day activitiesugparts the access
to employment and specific work for p#e with disabilities, it is related to the special
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services for people with disabilitie8By activities supporting the access of people with
disabilities to employment is meant the organization of specific rehabilitation and other
supportive measures prnoting their placement in employment. They are organized for
persons who have, due to their disability or illness special longerm difficulties in
managing the normal functions of everyday life and who are in need of, in addition to the
services and easures of the labour administration, the supportive measures in order to
find employment on the open labour maré&gsection 27d, 68/2005ocial Welfare Act

no. 710/1982 Coll.)

4.3 Social welfare act

This general act covers the social welfare needs of all citizens, including disabled. Most of
the services for disabled can be provided under this Act. Accorditgstact, municipad

ties are responsible for organising the following social services: sooi#l whild gud-

ance and family counselling, horhelp services, housing services, institutional carej-fam

ly care and activities supporting the access to employment and specific work for people

with disabilities.

AFor the purposes o7fl 03d®i8a®l, Weslofcdrad rAvetl f M
vices, social assistance, social allowance, social loans and related measures intended to
promote and maintain the social security and functional capacity of the individualrthe fa

i 1y and t h eectioriNon inll84/2002Coll.) (

AEach municipality shall have professiona
pl ement ati on oséctios Noc 10,a786/1992 Coll.ar e . 0 (

AEach municipality shall have access to services provided by such offieeheltjaged in
client service work whomet t he professional gualifica
(section No. 10, 813/2000 Cqll.

AEach municipality shall maintain adequat
socialwe | f ar e aection No.il1, 818/20000ColX) s
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4.4 Act on qualification requirements for social welfare professionals

4.4.1 Purpose of the Act

The purpose of this Act is to promote the right of social welfare clients to quality social
welfare and to good treatment by requiring that social welfare professionals shall have the
necessary education and training as well as be familiar with the atesrofork.

4.5 Qualification requirements

45.1 Social worker

AThe qualification requirement for the po

including, or in addition to which the person has completed major subject studies or un

versity studiesineci al wor k corresponding to the ma

4.5.2 Special social worker

A (1) The qualification requirement ufor
cation required for the post and suitable specialization studies or postgraduate degree in
addtion to it.

(2) Further provisions on the specialization studies or postgraduate degree required for the
post of a special social wor kectiontlan be i
No0.5/2005 Social welfare Act N0.710/1982 Cqll.

4.5.3 Other professiond functions in social services

C

-

f

C

-

AThe qualification requirement for mttendi

vices is a suitable vocational degree or

4.5.4 Temporary exemption from qualification requirements

A (1) not pbssibletto obtain a person fulfilling the qualifications required in the law
for a post of a social welfare professional, to the post can be appointed for a maximum of
one year a person who has, based on his or her studies, adequate competenegifog man
the job.

(2) The right referred to in paragraph 1 to make an exemption from the qualifioation r

quirements for posts in social services is not applied to a social worker who has the right

referred to in section 12 (2) of the Social Welfare Act toidi in urgent cases on giving

C
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care against a personods wi l(dectiamri@No.b/2005under
Social welfare Act N0.710/1982 CJall.

Specialist and other necessary education and training designed for social welfare personnel

may ke organized in units providing social welfare.

A The municipality shall see to it that i
their basic education, work demands and job description, take part sufficiently imthe co
tinuing professionakducation organized for them. The Ministry of Social Affairs and
Health may, as necessary, issue further provisions on the content, quality, amount, organ
zati on, monitoring and eval geatibn53No.5/2005 t he
Social welfareAct N0.710/1982 Col).

(1) a municipality and an institution of higher education may agree that a social service
centre involved in the organisation of vocational education and training in social work be
designated as a teaching social service cenfra @ldition to its social welfare functions,

a teaching social service centre shall contribute to basic vocational education and training
in social work. The functions of a teaching social service centre may also include the o
ganization of research amdvelopment on the improvement of social services, as well as
specialised, further or iservice vocational education and training in social wgdction

19a N0.222/1992, Socialelfare decre®l0.607/1983Coll.)
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5 CZECH LEGI SLATI ON

5.1 Social services

Social ®rvices cover a range of assistance to people in unfavourable social conditions
rangingfrom urgent crisis advice, temporary care in shelter homes and dormitorigs to se
vices forpeople who need medium teiimntensive assistance in day care centres amd pr
tectedworkshops up to long term help provided through care services, personal assistance
andprotected living and homéscurrently often labelled as institutions. Social services are
therefore provided not only to citizens who are handicapped by agsicalh sensory or
mental disability but also to all those who cannot or are unable to resolve problems related
to social relationships on their own. These are homeless people, people with drug problems
or other addictions, prostitutes as well as familsgth children having partnership pgro

lems, battered wives and abused children. The list shows that the user of social services

may be angitizen during the course of his/her life.

5.1.1 Social services act

ASocial Services Adtio. 108/2006 Coll. regulates cotidns governing assistance and
support to physical persons in adverse social situations provided through social services
and an allowance in respect of care (care allowance), conditions governing the issue of the
authorization for the social services pmwh, execution of public administration in the
field of social services, inspection of the social services provision and prerequisites for
performance of social services activities. This Act further regulates prerequisites ior exec
tion of the professiomf a social worker performing activities in social services (a social

servicesworkerp( A 1, Soci al Services Act No. 108/

5.1.1.1 Day services centres

A (1) In day services centres ambul atory s
self-sufficiency due to their age, chronic ailment or disability, whose situation requires
assistance of another physical person.

(2) Service according to subsection (1) shall include the following basic activities:

a) assistance with personal hygieneroarging for personal hygiene conditions,

b) provision of food or assistance with arranging for food,

c) pedagogical, educational and activation activities,
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d) mediating contacts with the social environment,

e) social therapeutic activities,

f)assistancewi t h asserting rights, justified int
(A 45, Soci al Services Act No. 108/ 2006 Cc

5.2 Performance prerequisites for the profession of a social worker

5.2.1 Social Worker

AA social wor ker s haodn]arranges forgocial agendaimclading | ir
solutions of social law problems in facilities providing social care services, social law
counselling, analytic, methodical and conceptual activities in the social sector, professional

activities in facilities prowding social preventive services, screening activities, provision of

crisis assistance, soci al( Ac dwrms e ISloicn g | a nSce
No. 108/2006 Coll.).

A (1) Capacity to perfor m awgocaionalskilsleaw, i nt
cording to this Act constitute a performance prerequisite for the profession of a social

worker.

(2) Integrity shall be considered and doc.t

(3) A general practitioner, or an industrial preventive da&or in the case of employees,
shall determine health capacity and issue a medical report on health capacity.

(4) Vocational skills for performing a profession of a social worker shall be

a) higher vocational education acquired upon completion of adnahprogram accreti

ed according to a special legal regulation 40),

b) universitylevel education acquired in bachelor or master degree study programs f
cused on social work, social policy, social pedagogy, social care or special pedagogy, and
accreditedaccording to a special legal regulation 41),

c) completion of accredited educational courses in branches stipulated in letters (a) and
(b),totally amounting to at least 200 hours, and practice in performing the profession of a
social worker for at leastyears in the case of completion of univerddyel education in

a branch not stipulated under letter (b),

d) in the case of a marriage and family counselor, univeesigl education acquired upon
proper completion of studies of singdeanch psychologgr a master program at a unive

sity specialized in humanities, completed concurrently with-gasduate training in nma
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riagecounsellingmethods and psychotherapy to the extent of at least 400 hours ar a sim

lar longterm psychotherapeutic training aatited in the health care sector.

(5) A social worker and a health care worker who acquired skills for practicing the-profe

sion of a health service worker according to a special legal regulation 42) shall lok consi

ered to have vocational skills for perfance of the profession of a social worker pdevi

i ng social services in health care resider
(6) A special legal regulation 31) shall apply to recognizing vocational skills or other skills

of citizens of member statesoftheu r o pe an{ AUMil®dn. Soci al Servi
No0.108/2006 Coll.)

5.2.2 Continuous Education of a Social Worker

A (1) A social worker shall be involved ir
strengthening and enhancing his qualification.

(2) Continuouseducation shall be provided on the basis of accreditation of educational
facilities and educational programs granted by the Ministry, and it shall be carried out at
universities, higher vocational schools and educational facilities of legal entitiesyaid ph

cal persons (hereafter fieducational facildi
(3) Forms of continuous education include

a) specialized education arranged for by universities and higher vocational schoais, follo

ing up vocational skills acquired for practicing the profession of ialseworker,

b) participation in accredited courses,

c) vocational traineship (internship) in social services facilities,

d) participation in trainings.

(4) Participation in continuous education according to subsection (3) shall be considered as
enhancingyualification according to a special regulation 43).

(5) A certificate issued by an educational facility organizing continuous education shall
constitute a document confirming completion of continuous education according to-subse

t i on Al 31)101 ,erviGes Act Npl 10882006 Coll.).

5.2.3 Prerequisites for performing activities in social services

5.2.3.1 Workers

AVocational activities within social servi

a) social workers under the conditions sti
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b) social services arkers,
c) health service workers,

d) pedagog(Aallwor8ecisa®&al Services Act No.

5.2.3.2 Social Services Workers

A (1) A social services worker shall/l be a
a) providing direct service to persons in ambulatory or-st@pcial senges facilities,
consisting in training simple everyday activities, assistance with personal hygiene and
dressing, manipulation with appliances, aids, clothing, conservancy and care of personal
hygiene, support for seffufficiency, life activation, creatioof social and sociable o

tacts and satisfaction of psyckocial needs,

b) performing basic educational rpedagogical activity consisting in deepening and
strengthening basic hygiene and social habits, influencing creation and development of
work habts, manual skills and working activity, performing ft@@e activities focused on
development of personality, interests, knowledge and creative abilities in the form of art
and music teaching, physical exercise, arranging for €paesand cultural actities and
provision of personal assistance,

c) domiciliary activities in the household of a person, consisting in performing works while
being in direct contact with persons with physical and mental difficulties, complex care for
their household, arrangirfgr social assistance, performing social screening under ma
agement of a social worker, providing assistance with the creation of social and sociable
contacts and with psychical therapy, organizational arrangements and complexazoordin
tion of domiciliaryactivity.

(2) Capacity to perform acts in law, integrity, health capacity and vocational skillglaccor
ing to this Act constitute a prerequisite for the performance of the profession of a social
services worker.

(3) Integrity shall be assessed and docuntentee c cor di ng to A 79 ( 2)
(4) A general practitioner, or an industrial preventive care doctor in the case of employees,
shall determine health capacity and issue a medical report on health capacity.

(5) Vocational skills for performing a professiohaosocial services worker

a) stipulated in subsection (1)(a), shall be primary education or secondary education and
completion of an accredited qualification course; completion of an accredited qualification

course shall not be required in the casplofsical persons who acquired qualification for
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practicing the profession of a health service worker, specialization: nurse according to a
special legal regulation 45),

b) stipulated in subsection (1)(b) shall, be secondary education with a certificate of
apprenticeship (vocational certificate) or secondary education with siaaihg exarm

nations and completion of an accredited qualification course; completion of an accredited
qualification course shall not be required in the case of physical persorecqdiced

qualification for practicing the profession of a health service worker, specialization ergo
therapist according to a special legal regulation 46),

c) stipulated in subsection (1)(c) shall be primary education, secondary educatiod; secon

ary eduction with a certificate of apprenticeship, secondary education with stdeohg
examinations or higher vocational education, completion of an accredited qualification

course; completion of an accredited qualification course shall not be require¢as¢hef

physical persons who acquired qualification for practicing the profession of a health se

vice worker, specialization: nurse.

(6) An implementing regulation shall stipulate the content of qualification courseslaccor

ing to subsection (5) and itsinimum extent.

(7) A special legal regulation 31) shall apply to recognizing vocational skills or other skills

of citizens of member (At atlés 6bDcithe Ber ope
108/2006 Coll.)

ASpeci al | egal r e tp uonditions forrperfordhahde ofhédmlthicdre st i p L

workers and pe@fAgbpyg7vcabBowbakeBepDVvices Act
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. PRACTICAL PART
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6 BACKGROUND FORCRIESEA

6.1 Personal perception of job readiness

In my research | deal withersonal perception of job readiness of workers in socral se
vices. Not to be concerned with job readiness only in theory, lebimen youwith per-

sonal perception of job readiness realized by qualitative investigation among workers in
day and work cen¢ in Finland (hereinafter 'FI') and workers in day service centre in
Czech Republic (hereinafter 'CZ'). My goal is to detect which facmesffecting st-

dents, play a key role in forming the personal perception of job readiness ansl tivay

so. In following text | will describe in details therocess and outcomes of qualitative i

ved i gati on. Mi o v thé dpecificg 6f gualitativp investigation and e-e
phasizs its uniqueness and contextual features (it is meant as impossibility efatjea

tion of obtained findings because they are closely associated with particular context in
which the investigation was carried out). Another characteristic of qualitative research is
reflexivity, which | understand as process of interaction and matunfluence between
researcher and ongoing examinatidhe esearcher is directly or indirectly involved ireth
process, which he examinesirifluences and forms his thinking anddemstanding of the

issue. Thatonsequently reflects in the data anelysd its interpretation.

6.2 Description of day service centre OmaPolku in Tampere, Finland

OmaPolku association has been operating since 2002 in Tampere, Hasofiband civic
organization. The association is active thanks to families of those, whedmvanbuild a

new kind of service to those, who need special assistance for disabled youngsters and their
families. They support the development of young people with disabilities and their parents,

to prepare them to everyday life. Day and work activiiesadapted to each clients needs

and goals. OmaPolku is a refreshing alternative in comparison to the existing sesvice pr
viders. OmaPol kuEs i mportant basic tgsk i:
stersodé |ives, o r g genearat te dofsomething meahingtila Thesmtea n d

tion of the projects is to prevent the risk of marginalization of young people.

Art workshops led by professionals in the visual arts and crafts have been in the beginning
strong presence. Today, the new meufisprmation and digital technology are involved in
groundbreaking media workshop. By training everyday skills and learning new things in

everyday workshop makes youngsters able to be employed. Directors can find in
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OmaPolku young people with strong deteration of life goals, both at work, housing, for

training, leisuretime activities as art and media expression.

6.3 Description of day service centre

IZAP 1 Association for integration of healthy and disabled children andtydr A WE
WANT TO LIVE WITH YOU" is providing assistance and support to peoplenfavou-
ablesocial situation through social services laid down in law about Social Services Act No.
108/2006 Coll. The service is provided in accordance with the qualitycadl s@rvices,
thereby ensuring quality of service provided. They provide quality social services-to pr
serve human dignity, based on individual user needs. The meaning of social services is
primarily to support social inclusion (connection into norma & much as possible) and

prevent social exclusion.

One of the basic activities provided in the centre is s@uahselling Social service is
provided in the premises of Integrgaotndd ce
floor of the housen & [THey are wheelchair accessible and fully equipped. Activities of
social service users are enacted according to their personal goals and individual planning.
Social service is provided by team of social service workers, social worker and special
peca gogue. Education of workers, who wor k v

cooperate with experts: music therapist, psychologist etc.

The day service centre offers to people with mental disabilities the possibility to achieve
the highest possiblautonomy by improving their manual skills and gain new experience
in work activities and acquire new knowledge through education. It gives them thre oppo

tunity to decide for themselves and live normal life in society.

Day service centre users are ad(d8- 40 years) with mild to moderate mental handicap,

or with associated visual, auditory, physical, mental disadvantage, who find themselves in
difficult social situation due to reduced sslifficiency and seltare in basic life skills
(reduced abilityto use public places and services, including getting and maintaining a job,

or education).

6.4 Research questions
Following these questions | decided to use qualitative research.

VO1: What causeshe positive personal perception of job readiness in Finland?
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VO2: What causesthe negative personal perception of job readiness in Finland?
VO3: What does not influence personal perception of job readiness in Finland?

VO4: What causesthe positive personal perception of job readiness ithe Czech Re-

public?

VO5: What causeghe negative personal perception of job readiness ithe Czech Re-
public?

VO6: What does not influence personal perception of job readiness ihe Czech Re-

public?

Initial formulation of research questions was wide, but during the research process it was
continually being narrowed. On the basis of the research questions | could design model

guestions fotheinterview.

6.5 Research process
Steps in the research process:
1. Understanding the research topic to be studied
2. focusing the study
3. designing the study
A. selecting the participants
B. selecting a data collection approach and measuring concepts
C. exploring causal relationships
4. collecting the data
5. analysing the data

6. preparing the repo(Dudley, 2011)

6.5.1 Type of research

| chose qualitative researtbr my bachelor thesighis method is an approach to dat&a co
lection that attempts to discewthe quality of something. I inductive in nature and-a
tempts todiscover rw explanations. Qualitative inquiries are not nearly as focused as

guantitative methods. They have a flexibility that allows the rekeaito gather data on
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topicsinitially norridentified topics These holistic explorations can also provide data for

understanding an issue in larger social contéBudley, 2011)

AThe main featur e of -tegnuetfect] intemdiveness and detaded r ¢ h
r e c O (Gdvora, 2000)

I chose NTC model of qualitative analysis. The three basic components of ded¢ ane
noticing things, colecting things and thinking about things (i.e. NTC, see Figure 1.1). The
three thin arrows indicate that the process of analysis can beilis&ating with noticing
interesting things in the data, collecting these things himdkihg about them, and then
coming up with insightful results. This direct sequential process is, however, rather rare.
More often, analysis means moving back and forth between noticing, collecting and

thinking, as shown by the boldfaagows in the midte of the schema

{ Noticing things

Collectmg things

.inking about things

Figure3: The NTC model of qualitative data analysis adapted from Seidel (1998)

At the end | used qualitative comparmti ve
tifying features that individualsorgru ps s har e a(HalveylRossdl Bernsrt,ar e .
2009)

]fHlavn2 mkvaf s@ami vn2ho vizkumu jepaddoaolboidGamogsi00)). i Mt en
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6.5.2 Research sample

Research sample consists of 6 intervieBsespondents are workers in day and work ce
tre in OmaPol ku, FI and 3 respondents are
| laid stress on selection of respondents by choosing social professishalbavediffer-

ent educational backgroumesdwho perform different type of work in specific day service
centre. However, | had to choose similar educational backgrouhe Gzed workers as |

did in Finland to guarantee comparability.

Respondent Nationality Sex Age Work experience (years)
A FI female 53 31
B Fl female 32 12
C FI female 31 alal
D 074 female 26 7
E (074 female 27 1
F (074 female 41 11

Figure4 Participants of the research

6.5.3 Research method

As a research method | choaeinterview which attempts to understand the world from

the subjects' point of view, tonfold the meaning of their eggences, to uncover their
world prior to scientific explanations. Research interviewing involves a cultivatiomef co
versational skills that most adult human beings already possess by virtue of being able to
ask questionQualitative research interview &sprofessional form of conversation which

uses different rules and techniqu@évale, 2009)

Although there are more types of research interview, | used-seaoatured interview.
Semistructured interviews use flexiblerimat. Most of the questions are already formaula

ed, but they can be asked in a different order. Also, additional questions can be added to
probe or follow up on hunches. Many of the questions in these interviews can be open
ended.(Dudley, 2011)Some of he asked questions were opamded and thus less likely

to be quantified. Opeanded questions do not have a defined set of response categories
from which respondents choose their answers. Instead, respondents share their responses in
their own words. Faeto-face interviews have the advantages of observing and responding

to the nonverbal behaviour of responde(iaidiey, 2011)

| set the scenario of the interview:



UTB veZl 2nihn, Fakul tahumani tn2chstudi##

1 Atthe beginning | expressed the topic and purpose of the interview
1 1 asked respondents farpermission to make a recordtloéinterviews

Thent er vi ew ani lonitel peridd.aHale of them took place ithe areas of
OmaPolku in Finland and second halftrear eas of S| uTheihtertviewe i n
contained 17 prearranged questions.

6.5.4 Data processing method

For my research | decided to work with specialisemputer software ATLAS.ti. When
usingthis programonecan often use a number of different routes to achieve the gsame r

sult. The analysis of obtained and transcribed data (nteontained about 22 pages in
standard A4df or mat ) started with open <coding. A
Ebreaking data apart and delineating conc
time, one is qualifying those concepts in terrhgheir properties and dimensiori€orbin

and Strauss, 2008: 195, according to Friese, 2012, p.64). Thus, it refers to the extensive
process of developing a coding system. In ATLAS.ti open coding simply means creating a
new codefi (Fr i edep,l| readoall 2ny comnghte gnd rfemos swithin

transcribed interviews and searched for crucial topics relattbe tesearch questions.

In the process of interpretation, different procedures for dealing with text can be diferent
ated. One of the three basteps of the NTC modélcollecting during the phase of qual
tative data analysis means coding. They
Eselective codingE. These proceduresa-shou
ble procedure naas temporally separated phases in the process. Rather, they are different
ways of handling textual material, between which the researcher moves back and forth if
necessary and which he or she combif®@sauss and Corbin, 1990, according to: Flick,
2002,p.177)

| created 42 codes by the rules of open codifigerwards | used axial coding. While | was
studying relations among them, | decided to split them up into four categories (in
program calledifamiliesd), according to the meaning of each code. Ghkegories are in
both states alike, only the assigned codes are changing becatsedidferent topics
discussed in the interview. From alf the codes | decided to study connections only
among those ones which | considered to be crucial for my odsegaestions. Last step
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was selective coding am integration of results and indentification of the main topics of
the obtained theory.
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/7 COMPARATI VE ANALYSI S

711 nterpretation of researchEs out cc

Our geographyteacherin high school emphaséd every lessothis particular phrase A
Remember, evetlging is aninteradion! Everything is connectedwithac h ot her . 0
to her | keep it in my mind and it appeadsiring every possible occasiam my life; for
instance when | was trying toeate this conceptual scheme or when | was revealing the
relaions among codes fdurther explanation. Initially, | wanted to characterize all categ

ries separately, but | realized that almost every code is related to another. You gan unde
stand from my coceptual schema thatll factors are interconnecteth the end | de-
scribed it with the flow of the interview witthe help of bolded script to point out the
codes which were used.

Sincethe personal perception of job readiness depends on many more variables which
were not included imy researcle.g. thechar& t er i st i cs of everthaels p e |
I will try to explain variables and relations among these ones which arosed from my
interview. The gaphial and theoretical explanations are indicated beldlae gaphial
representation is output of the program Atlas.ti which | shapedaintmceptual dtema.

In the following diagram ishown the list of obtained codes, divided intoegadries.

%% difference between education L% internship

and real life :
¥ number of yrs/studies
L% opinion about type of school

L% complaints | X% job \\ﬁ’ education in soc serv

2% s L % orid i}.previousjob L% studies
law/legislation pride = : o
A/ Ié///

74

€3 cr:general knowledge | &8 CFexperiences
-

%CF:personaI attitude QCF:conditionsr
%% characteristic of social prof / \?‘\\\‘

ﬁ‘fulfilliﬁg of needs 2% money I XY practice
ifftype of school ﬁfunding

L% courses f 1& special experience

L feeling | XX help of teachers
8] nisase] 9] cethiess

L% opinion about internship‘ L% personality
L% predetermination | X% satisfaction

Figure5 Conceptual schema, Finland
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Below areexplairedthe codes which | considered the most convenient for forming the job

readiness.

(& CF:personal attitude

PR

L% predetermination
X fulfilling of needs

i&feellng

Iﬁf help of teachers I

I / 15 associated with

is part of

|ﬁ’ opinion about lnternshlp I

is p art of

£o change of work I

is part of

IS cause of
is cause of
cause of

cause IS cause of

cause
|ﬁ special experience I C]ﬁ’ number of yrs/studies I

L% previous job

15 associated with
1ssoaatecl with IS cause of

|@ CF:general knowledgel

|ﬁ’ opinion about type of school I

\ w is part of
< CF experlences
‘-...___
is associated W|th

Figure6 Personal perception ofjob readiness in Finland
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At the beginning of the interview, | askederyoneimmediately whether they felt @-
pared after finishing their studies ibrtheyfelt the needo attend more courses and study

more. | assigned codeadinessto personal attitude (category) because itd a personal

view of readiness( A | | e ar inge My skillg, evhightl heed now at this place and

this work right here.o, ANo, we didnEt ha
work you canEt be fully |l earned you lkhave -
ity or children,themorg ou got to know it, more how to

It also depends on the o r k persenal attitude, particularly onwhat was thenotiva-

tion to study social sciencé$sAWhen | studied social work |
went to study arts and suddenly | moumyself in social work field, so then | found these
two things to combine. When | was studyin
tool to work, it was all just problems, problems. But when | started to work with art, then |

felt like 1 have eme real thing | can give, have the way of communication, for me it was
the way. | wouldnEt have done this withou

interested in people, you have to be interested in people and to have humanity in you,

t hateEsmatibn t hing. o0, Al donEt know, | was |
myself | can do t hinhteereplieso foundseverasimilaetids which d o i
| assigned to coddslfiling of needs ( A. . . so | k n e wikettobl éot evey-o c i a |
body and art work is tool for myself so |

have something for myself and this place

n e e dandptedletermination ( Al t hinktl ehgdrlt &asaloivays
ing to work with children. o, Al have al wa
think thatEs the main reason why | Em here.

Readinessis related to evergxperience(category)which respondents went througim. |

my opinion, it shapes thagersonality and the behaviouAnd the rule is: the more exper

ence ongjairs, the more ione prepared fothe unexpected situations. In fact, the more
experience youtnave, the leswill situations appear to you amexpected. | was inquiring
about allthe experiences which my respondents could gain. The replies wereshbdiets
(A...art and graphic design and | t hen |
wor k.. .and al so ¢ hur odying®rdycbaby Inursev for kindedga A |
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ten. . .then | s t u, dumbed of stumliedpyearsa A. nufr sungy éar
toget her, p@ctioes(dAr sva®) rehearsing this. o, AL .
practice in school and some hospifar a c t dndirgernsh)p provided by schoo{ A We

went to Czech Republic. We had some connections from school to one person, who was
., Al have
mont hs in 1999 lséwith @d peaple. Social avork @ashireg people and
things I|ike this. | . Whep reviewed thaprevioosrjob aldor e e

formed their job readine§sA| have been working in city o

working in social work field. ..o

years...and in other gitl was preparing free time activities for children with disabilities
after school .o, Al was in the hospital in
al so started to work with mentally il/ p e c
I | ear ned abomgemthcautsésnA. 0.)f or exampl e sexuall
with disability, why and how you can prepare them for time when they start to hkave fee

i ngs about sexuality. Thwhih thpey attented tpaxfgrm a n d
well in the lastrecentjob( A. . . wor kshop instructor kn di-
ing on project, my work is different than is day and work centre iactiv
ties...kansalaistoimintaa (civil action)
teachersindagz ar e f or peopl eOnwstdtemendabautackperience dide s .
not match to any of these codes, so | made a spéeial experienceg A | had knowl
about this kind of people, because of my
As you can see ithe concepual schemapractice andinternship are linked with more

codes, so | willgo backto explain themater in my thesisRespondents emphasized that
practices variesdepending on théype of school( AWe had a | ot of pr.
three or fourfor2amont hs. o, A. . . we were tal king | ot

ple who had been working in this field. So by that way they prepared us for something at

| east. But practical pl acements are very
Weha 2 practices in the year so 2 whole m
practices every year, we had to make into
whol e into work but we had practicesn so m
polytechnic...0 Memo: Since respondents a

tered a problems in understanding of statements which they have said).

All my participants were studying at polytechnic school type of schoo)

A. . . pol ythed wreiem. .s.eictothsd | evel and universi
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not uni versity. o, AMore than high sehool
s i o ,so theycompared it with another type of schoobpinion about type of schod),

thusthey described theonditions (category A. . . pol ytechnic school
than the wuniversity. ..o, A...practical p |
doesnEt have it enough. . .0).

In this sction some respondents thitliat it does not matter, whether you attendypol

technic school or university but it is all about fersonality andpersonal attitude (cate-

gory) (Al't depends on the person. I f you stud
thing that youAlafreu somldyi ngad books and t
and then you come to work, you have to know how to move this whole into work, but we
had practices so much in real wortThedfoaec e s ,
to find out the pesonal attitude towards their recent job, | asked, whether they feel any
needfor furthereducation The purpose was to confirm, whether the only reason why they
work there was to get employed, bey are satisfied with the job siley want to educate
therrselves further taffer better social services. [codesiurses( AOmapol ku pr o
some courses about vi ol ent behaviour, wh &
when you are working with young people the problem can be very physical, yangget

and you are in your teenage years. We have had courses how to work with them, when
these things happen, when they are aggressive and how we should behave...I go to some
courses when | need to know s daalmmgcomement:t e ¢ h |
towards further education A . . . i f there i s some course W
want to attend, you can go to talk to your boss and talk to him that is very important for
your work.o, AMe and my col | e aogtheewsrk With e | t

the parents and to control the group. So we are planning to go to some course where we

want to | earn mor e, h, satisfattion( Vio r. k swi t h ki e ev
work is like tool for everybody and art work is tool formtyfe s o | Em bet ween
share, help and | want to have something
really |ike to work here. o, Al have good

do it from my h edtoworkdvith a then.| felhliken have senie aealt e
thing | can gi ve, have the way of communi
done this without ajrt and without this pl e
The bst code which | left belongs to the categpersonal attitude is help of the tead-

ers( Al think that my teachers saw t hadg, be
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hear sal pl ace. 0 Memo: without t Wwekichisal p, S
tached tgpredetermination ( A. . . i n s oci al tismandrirkart schobldwas | v
social worker. | donEt k nandpractide (A,wastréhéas- j u s t
ing this. o Memo: respondent was practicing

Now we need t@o back tonternship again. By the meréshance the respondents from

FI were on internship in CZ and they were complaining (codemplaints, opinion

about internship) (A. . . 1t was public service...it wa
wanted to find anothemEpl aaeet anwomplop,| el
di dnEt have common | anguage. .. 0, A...they
shower one ol d man, he stayed there naked
havenEt done that tlped mg sobwe fvere workirgrhere for detv o d y
weeks and then we wanted to change. 0)

To complete this chapter, let me explain the latter codes. @odeywas mentioned du

ing the interview in connection twomplaints( A. . . you know in soci a
the best maivaoy (A. 0)money i s not the motiva
sal ary changeéf@ork( A. . . when | was working for
but when | got h eandsatisfactpo(tA | morreea | nhojrerd gndkoe) t ¢
money is not the motivation.o, A...I|l am s
|l Em interested, this is something | 1ike.

When talking abouthe practice, they informed me about téference between edua-

tion and real life( AWe are quite afraid what is happ
in what they learn, from our point of view because they can bé @lds hi oned, t he
know about the real wor k. So it aslwglawed t o
to think that we can do this work in many ways. Not only this way for many years but we
have to change the way of wor king, i f S0
statement was cut from discussion about students rehearsing in OmaPdikked this
discussion also with many more codesemliness, type of school, personalith We h a d
one student from university, she was excellent, her personality was ready for the work, but
she was really committed and she gave some other perspettoug theoretical thik-

I n gandeducation in soc servcomment:the whole titleeducation in social services
(AOur boss is artist, but most of enkpl oye
ers, health workers, media teachers, everything, yowkaod we are trying to combine

di fferent kind of fields, SO wWe can creat e
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education peopl e which oneovestheipopde e Apl aclki )i s s|
because we have multi educationane want to keep it | itke th

ing something new, because we have so0 man)

721 nterpretation of researchEs out cc

In this part ofmy research, | gathered more information during the interview, therefore |
outlined more codeslhe reason is, there was no language baroleviously during the
interview intheCzech Republic we didnEt ing@ackedi-any t
er. Howeverasthe number of codewas higher | tried to split thecodesinto the same

categoies | markedn Finland.

if{comparison
L% mentality CZ L% preference | L% level
%% opinion about situation abroad | %% respect
% mentality abroad % difference between old and young L% internship

%% social responsibility .
P i ¥ number of yrs/studies
L% opinion about type of school | ¥ future / _
) ) L courses | K& studies

L% complaints | X% job L% education in soc serv S —
- L% previous job
L% law/legislation ’
\

€3 CF:general knowledge @ CF:experiences |
-

€3 Crpersonal attitude €3 CF:conditions
M
L% feeling /// \ \\

%% predetermination ‘ ¥ money |~ L% practice
X fulfilling of needs %% satisfaction L type of school | ¥ funding
%% motivation | X% readiness L% equipment
L% opinion about internship | )&% personality

%% characteristic of social prof

Figure7 Conceptual schema, Czech Republic

Now | will explain the codes which | considered the most convenient for forming the job

readiness.
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Figure8 Personal perception of job readiness in Czech Republic

At the beginning of the interview, | askéldem immediatelywhether they felt prepared

after finishing their studies or they had to attend more courses and study more. | assigned
codereadinessto personal attitude (category)because it Es personal
A...sp2g bych Sakslnyslim g & e mg¢ &j,snnae.r .o dgogy- mN
chologi, a ta praxe bylia tAak ySsnysimi rgdienk®iisa
nepSiprkatak lalSoy® t o st Sdalyo2dependseob tyEersoyab o k §
attitude of worker, what was thenotivation to study social sciencds A Mn e slatrgr | 2
bavii, j § j sem scht§MIn& . n Nijelkdak &g e .Nk sbeuethtus id BS mn
bav2...fA, AGympl je vgeobecnl , edahtmamiltlno?v


































































