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ABSTRAKT 
Tématem mé bakalářské práce je Společný evropský referenční rámec a jazykové testování. 

Teoretická část popisuje Společný evropský referenční rámec a Evropské jazykové 

portfolio, dále představuje mezinárodní certifikované zkoušky z anglického jazyka s 

ohledem na společné referenční úrovně rámce. Součástí praktické části je analýza 

současného stavu jazykové vybavenosti českých vysokoškolských studentů pomocí 

dotazníkového šetření, kde hlavním kritériem pro posouzení jazykové vybavenosti je 

mezinárodní certifikát z anglického nebo německého jazyka. 
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ABSTRACT 
The topic of my bachelor’s thesis is Common European Framework of Reference and 

Language Testing. The theoretical section of the thesis describes the Common European 

Framework of Reference and the European Language Portfolio, as well as international 

English language examinations with respect to the common reference levels of the 

Framework. The practical section includes an analysis of the current state of language skills 

on the part of the Czech university students using a questionnaire-based survey. The 

criterion for assessing languages skills of the students is an international certificate of 

English or German language. 
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INTRODUCTION 
This work deals with the Common European Framework of Reference (CEFR) and 

Language Testing. I have chosen this topic because today’s world is focused on language 

learning and language assessing. This thesis is aimed at the equivalence of individual 

language examinations to the CEFR levels, hoping thereby to answer the classic question: Is 

my B2 your B2? I hoped to learn more about this issue and to help not only myself but also 

the others to understand the relationship between international language exams and CEFR 

levels. 

 The CEFR is helpful for all individuals who are involved in language learning, teaching 

and testing. However, interpreting and understanding of the CEFR could be quite difficult 

for some because it is a rather comprehensive document. Therefore, one of the aims of this 

thesis is also to help find how to deal with the CEFR, give basic background information on 

the topic, and show how it has influenced language learning and testing. Another goal of 

this thesis is to describe certain well-known international language examinations and 

determine if they are aligned with the CEFR with respect to common reference levels and 

classify them according to these levels. 

 The thesis is divided into sections: theoretical and practical. 

 The theoretical section deals with the CEFR’s content, aims, and criteria from its origin 

through its development. Additionally, this section explores how the CEFR has affected 

language testing. Moreover, it introduces common reference levels and their descriptors. In 

the third chapter, the European language portfolio (ELP) is characterized by its structure, 

function, implementation in relation to the CEFR. Also, the pilot project of the ELP in the 

Czech Republic is described. The last chapter of the theoretical section is devoted to 

international language examinations and their classifications in accordance with CEFR 

levels. The tables and charts that are supplemented illustrate data concerned. 

 The practical section is based on the questionnaire survey. The primary goal is to 

analyse language skills of Czech university students to determine if they are aware of the 

relationship between individual international language examinations and CEFR levels. In 

addition, the survey also focused separately on English for Business Administration students 

in Faculty of Humanities at Tomas Bata University. The criterion for assessing language 

proficiency was the level of the language certificate.  
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 Finally, the acquired information is presented from different points of view. All the 

details obtained are shown in graphs and charts and are accompanied by concise 

commentary. This section applies knowledge gathered in the theoretical part. 

 The entire thesis has a common interest: to clearly define a relation between the 

Common European Framework of Reference and language testing.  
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I.  THEORY 
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1 COMMON EUROPEAN FRAMEWORK OF REFERENCE (CEFR) 
The Common European Framework of Reference provides a common basis for the 

elaboration of language syllabi, guidelines for developing curricula, examinations, textbooks 

and other materials across Europe. (Morrow 2004, 77) ‘Common European Framework of 

Reference for Languages: Learning, teaching, assessment’ (Council of Europe 2001) fully 

describes what students have to learn in order to use language to communicate, and which 

skills have to be developed to act effectively. The description also speaks to the cultural 

context in which the language is set. The CEFR further defines levels of proficiency, which 

allows for a measurement of a student´s progress at each stage of learning. 

 The CEFR should overcome barriers in communication among professionals who work 

in the field of modern languages that arise from the existence of different educational 

systems in Europe. It provides resources to the educational administrators, course 

designers, teachers, methodologists and examining bodies to evaluate their current practice 

in terms of coordinating their activities and ensuring the needs of students for whom they 

are responsible. 

 The CEFR provides clarification concerning courses, syllabi, and qualifications for 

certificate systems by providing a common basis for a comprehensive description of the 

objectives, content, and methods. Through this, it supports international cooperation with 

the modern language field. The provision of objective criteria for the description of the 

language proficiency will facilitate mutual recognition of qualification certificates acquired 

in different learning contexts and, thus, will help to improve the mobility in Europe.  

 The systematic nature of the CEFR necessarily leads to the effort to cope with 

significant complexity of human language, so that it divides language competence into 

separate components. This evokes quite significant psychological and pedagogical issues. 

Communication requires a whole human being. Every man, as a sociable factor, forms 

relationships with an increasing number of overlapping social groups that together define his 

identity. The main goal of language education, in terms of intercultural approach, is to 

support positive development of the whole student´s personality and his sense of identity 

through enriching experiences with different languages and different cultures. (Council of 

Europe 2001, 1) 
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1.1 History 
The CEFR originally started as an initiative by the Council of Europe, which was founded 

on 5 May 1949. The Council of Europe is the oldest organization on the continent and it 

groups together countries, from Western, Central, and Eastern Europe. In the late 1950s, it 

supported the development of ‘Le français fondamental’, a specification of essential 

grammar and vocabulary for French, and ‘Voix et imaged de France’, a course for adults 

learning French. These steps by the Council of Europe were the first in the development of 

approaches to language teaching. In fact, the CEFR is the product of the aims and 

aspirations of this organization. (Morrow 2004, 3-5) 

 As ‘Using the CEFR: Principles of Good Practice’ (University of Cambridge 2011) 

maintains, the CEFR is the outcome of developments in language education that date back 

to the 1970s. Its publication in 2001 was the final result of many discussions and meetings 

during the previous ten years. 

 The development of the CEFR corresponded with key changes in language teaching - 

from the grammar-translation method to the functional approach. The CEFR points out 

these later approaches.  

 The Council of Europe´s Modern Languages project began in the 1960s and established 

the European unit scheme for adult education. It is in this project that the concept of 

‘threshold’ thirst appears.  

 In the 1980s, the communicative approach was founded. It was a period of change in 

attitudes about language leaning, a greater emphasis was placed on productive proficiency 

and modern appraisal models. The conceptions of levels are widespread in practice. 

(University of Cambridge 2011, 5) 

 As Figueras states, a second Rüschlikon Symposium in November 1991 created a 

recommendation for preparing a ‘European framework of reference for language teaching, 

learning and assessment’ and for a study to be made of the feasibleness of a ‘European 

Language Portfolio’ reporting accomplishment in language skills in relation to that 

Framework in reaction to an increasing attitude in Europe that the several Council of 

Europe contributions to language teaching should be incorporated. 

 The CEFR was developed by an authoring group under the supervision of a ‘Working 

Party’ and invited professionals. In 1996, the draft version was created and in 1997, this 

draft was circulated for wide discussion. 
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 The full version of the CEFR was published in English, German and French in 2001. 

(Figueras 2005, 3) The development of the CEFR was properly documented, and a set of 

case studies on using the CEFR was published as well. (Alderson 2002) Currently, the 

CEFR is published in over 30 languages. The CEFR itself is still inspiring a new generation 

of objectives for curriculum developers, expanding on the CEFR descriptors. (Council of 

Europe 2009, 4) 

1.2 Causes of origin 
From what has been outlined in the previous paragraphs, it seems certain that the CEFR 

was created to better transparency and comparability of knowledge of the language, and to 

serve as a template by which we can identify and describe each student’s language level. In 

a broader sense, this was meant to build a range of skills and competencies in a certain 

language. These ranges should then be described and graded according to the degree of 

difficulty. This would provide a scale of levels for assessing the skills in and knowledge of 

the language at the international level. The plan was enriched by questions to consider as 

well as by partial answers to these questions, such as how to set these levels or according to 

what we should make decisions or what we should follow. This project was further 

enhanced with themes of teaching and assessment. (Council of Europe 2001, 5) 

1.3 Content and structure 
The first chapter of the ‘Common European Framework of Reference for Languages: 

Learning, teaching, assessment’ (Council of Europe 2001) defines the objectives and 

functions of the proposed framework in the Council of Europe’ language policy. Further in 

the chapter, it deals with the plurilingualism and specifies the criteria for comparing 

linguistic and cultural diversity.  

 The second chapter describes the approaches and strategies that students need for 

active development of general and communicative competences. These competences are 

further used to carry out activities and processes associated with the production of texts or 

with developing speeches on specific topic.  

 The third chapter introduces common reference levels. These reference levels are 

defined by appropriate descriptors. Furthermore, the levels should be extensive enough to 

ensure the entire list the students’ skills, and the objectives of the teachers and applicants for 

language qualification.  
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 In the fourth chapter, the categories used to describe language usage are differentiated. 

This chapter covers areas and situations that create a context for language use: topics, tasks 

and aims of communication, communicative activities, strategies, processes and text, 

especially with the relation to the activities.  

 The fifth chapter describes a student’s general communicative competencies by using 

the scale. In the sixth chapter, the learning and teaching language processes are mentioned. 

The development of the multilingual competences and the methodological options are 

defined as well. The seventh chapter deals with the role of tasks in language learning and 

teaching.  

 In chapter eight, the implementation of linguistic diversification to the curriculum is 

explained. It also takes into account plurilingualism, multi-cultures, differences in the goals 

of language learning, principles of curriculum and it models, the lifelong process of learning 

languages, partial competencies, etc. The final ninth chapter describes the purposes and 

types of assessment to harmonize the conflicting demands on accuracy, completeness and 

practicality.  

 The appendices take into consideration technical linked to the development and scaling 

of descriptions of language competence. Appendix A introduces scales and methodologies. 

Appendix B describes the ‘Swiss National Science Research Council project’. Appendices C 

and D then present two related European projects. In Appendix C the DIALANG is 

involved. In Appendix D the ALTE ‘Can Do’ concept is explained. (Council of Europe 

2001, 22) 

1.4 Aims 
According to Martyniuk, the main purpose of establishing the CEFR was to introduce 

common reference points in the form of ‘Common Reference Levels’. It was trusted that the 

existence of such common reference points would help to connect courses and exams to 

each other, and therefore fulfill the coherence and transparency that had been the issue of 

the Rüschlikon Symposium.  

 The CEFR is not a reconciliation project. The aim of the CEFR is to supply a 

theoretical framework that allows practitioners to say at which stage they are, not a 

definition to tell them where they should be. This is exactly what the authors emphasize 

right at the beginning of the CEFR.  
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 The CEFR is a reference instrument that provides levels, categories and descriptors that 

educational authorities can unify or divide into parts, develop or sum up, and follow or 

modify according to the necessities of their situation. (Martyniuk 2010, 3-4) 

 Based on the evidence, it is clear that the CEFR has two broad aims. On the one hand, 

it encourages the stimulation for thoughtfulness, improvement and transformation, and on 

the other hand, it supplies Common Reference Levels to help communication across 

institutional, local and lingual bounds. (North 2010, 6) 

1.5 Criteria 
As the manual maintains, the CEFR has to be comprehensive, transparent and coherent in 

order to ensure the fulfilment of its various functions. 

 The comprehensiveness of the CEFR reflects the attempt to define as wide a scope of 

language skills, knowledge, and usage as possible. It also expresses a certain ability of all 

CEFR users to define their aims by referencing back to it. (Council of Europe 2001, 7-8) 

 The CEFR should differentiate two dimensions: quantitative and qualitative. The 

quantitative dimension refers specifically to the use of different reference levels in the 

CEFR, and the qualitative dimension refers to the CEFR as a hierarchy or an explanatory 

system of language activities. (Figueras 2005, 4) 

 As the manual claims, the CEFR should describe language proficiency in these 

dimensions and also provide a sequence of reference points by which advancement in 

learning can be adjusted. It should be kept in mind that the forming of communicative 

proficiency implies the existence of other dimensions than the purely linguistic. These are, 

for example, sociocultural awareness, imaginative experience, affective relations, and 

learning to learn.  

 The transparency of the CEFR means that information can be understandably 

expressed, accessible and easily intelligible to all users.  

 The coherence of the CEFR means that it is described without inner inconsistencies. 

With respect to educational systems, coherence demands a harmonious relationship between 

their elements: the determination of necessities, the identification of goals, the description of 

content, the choice or production of material, the foundation of teaching and learning 

programmes, the employment of teaching and learning methods, and the evaluation, 

examination, and assessment. 
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 The formation of a comprehensive, transparent and coherent framework for language 

learning and teaching does not involve the presumption of one particular consistent system. 

To the contrary, the framework should be clear and adaptable, so that it can be used, with 

such versions as demonstrate essential, to specific situations. (Council of Europe 2001, 7-8) 

1.6 Impact on language testing 
According to Little, national education systems had to face challenges due to the CEFR. 

Education authorities had to specify the communicative goals of their curriculum by 

designing the curricula according to the needs of the CEFR´s systematic treatment of 

language usage and defining learning results in ‘can do’ terms. They also had to support 

‘learning to learn’ by preparing ELPs with ‘I can’ descriptors derived from the ‘can do’ 

descriptors of the curriculum. Furthermore, it was necessary to plan official tests and exams 

and grade learners’ achievements according to standards and criteria directly from the 

CEFR.  

 Little indicates that the CEFR’s greatest impact on language classrooms has been, 

indirectly, through the ELP. However, it is hard to find valid proof that the ELP is broadly 

used in any national education system. Furthermore, effective use of the ELP in the 

language classroom needs different pedagogical attitudes than fixed methods. (Little 2006) 

 Based on the evidence, it is clear that the CEFR has had a great impact on language 

education. It is widely recognized as the primary reference instrument to coordinate the 

aims of language education at all levels. In addition, the CEFR has contributed to the 

development of strategic language policy documents and practical teaching materials in 

some countries. Elsewhere in the Europe, the CEFR is becoming the most dependable 

source for curriculum planning. But, then again, some of the participating countries claim 

that the CEFR had rather insignificant impacts on education at a school level. (Byram and 

Parmenter 2012, 1) 
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2 COMMON REFERENCE LEVELS 
From what has been already outlined in the previous chapter, it seems certain that there are 

six common levels according to which it is possible to determine the proficiency of the user 

of the language. This part states the reasons why the scaling of language competence has 

such an important role in the CEFR. It takes a long time to learn a language and its 

standardization is crucial for many reasons, such as the designing of courses and the 

granting of qualifications. The formation of common reference levels is a principal reason 

for the establishment of the CEFR. (Council of Europe 2001, 14-18).  

2.1 Where do the reference levels come from 
The creation of the CEFR levels (A1-C2) was not did not unexpectedly come from 

nowhere. Its formulation required a long, slow, and collective process that began in 1913 

with the Cambridge Proficiency examination (CPE), which describes a practical mastery of 

the language as a non-native speaker. This level is now referred to as C2. Shortly before the 

Second World War, Cambridge presented the First Certificate (FCE), which is still widely 

considered to be the first level of competence relevant for work in the office. This 

designation is now referred to as B2. ‘The Threshold Level’ was defined as the lower level 

in the 1970s by the Council of Europe. This level is now referred to as B1. The original 

reason for the creation of this level was to define what kind of language an immigrant or 

visitor must know to act effectively in society. Then, ‘Waystage’ was quickly developed 

after ‘The Threshold Level’. This level is reffered to as A2. (North 2007, 4) 

 These ideas were discussed for the first time as a practical set of ‘Council of Europe 

levels’ in a presentation by David Wilkins at the Ludwighaven Symposium in 1977. (Trim 

1978) As North indicates, this symposium symbolised the first, but unfortunately 

unsuccessful, effort to get closer to a common European framework and uniform scheme 

related to common levels.  

 In 1992 the ‘Common Framework Working Party’ of the Council of Europe accepted 

the under mentioned six ‘Common Reference Levels’ for the forthcoming CEFR. These 

levels are listed in the Table 1 below:  
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Table 1. Common Reference Levels 

 Breakthrough later A1 
 Waystage later A2 
 Threshold   later B1 
 Vantage later B2 
 Effective Operational Proficiency later C1 
 Mastery later C2 

Source: Data from North 2007. 

 These six levels matched both the seven levels provided by Wilkins in 1977 and to the 

five levels accepted by the Association of Language Testers in Europe (ALTE) with the 

addition of A1. 

 According to North, in 1993-1996, two Swiss members of the Working Party applied 

both qualitative and quantitative methodologies to ensure the development of explanatory 

descriptors for these six levels. In a sequence of 32 workshops, teachers received 

descriptors to group into categories. This proved not only the clearness of the descriptors, 

but also the practicality of the categories designed for the sub-scales. The most 

understandable, most appropriate descriptors were then introduced in descriptor-checklists. 

These were applied by approximately 300 teachers to evaluate students in 500 classes at the 

end of the school years 1994 and 1995. A scale on which each descriptor is given a 

difficulty value was developed through a statistical analysis of this data. The last step was to 

‘cut’ this permanent scale of descriptors to correspond to the set of CEFR levels.  

 In fact, the Swiss research project recognized 10, instead of six, groups of language 

competence. Between the criterion level for A2 and the criterion level for B1, a ‘plus level’ 

was identified. B1 and B2 (B1+) and B2 and C1 (B2+) were handled similarly, as shown in 

Figure 2. These ‘plus levels’ were determined by a greater achievement with relation to the 

same features found at the criterion level. The ‘plus level’ idea can be quite beneficial with 

regards to the school assessment because students can see more advancement due to the 

limited levels. (North 2007, 4-5) 

 The establishment of cut-off points between individual levels is always a subjective 

process. Some associations adopt six levels, while others prefer nine levels. Due to the fact 

that a common set of levels or descriptors can be divided into practical local levels at 

various points by numerous users, they can be suitable for local needs and still be relevant to 

a common system. With this flexible branching system, associations can create the branches 
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which will be appropriate to them in order to locate the levels which are utilized in their 

system in terms of the common framework. (Council of Europe 2001, 31-32) 

Source: Data adapted from Council of Europe 2001. 

2.2 Criteria for descriptors for Common Reference Levels 
As the manual claims, one of the objectives of the CEFR is to help participants define the 

levels of language competence needed by current standards and examinations in order to 

distinguish between different systems of qualifications. For this reason, the ‘Descriptive 

Scheme’ and the ‘Common Reference Levels’ were formed. Between them, they present a 

framework which participants can use to define their system. In the best case, the following 

four criteria for a scale of reference levels in a common framework are met. Two of the 

criteria refer to description issues, and the other two refer to measurement issues.  

2.2.1 Description issues 

According to the manual, a common framework scale should be context-free to allow for 

the adaptation of general results from various particular relations. A common scale should 

not be created, particularly for school use and then applied to adults or vice-versa. The 

descriptors in a common framework scale also have to be context-free and suitable for the 

purpose they are applied for in that relation. This signifies that the categories must relate to 

the intended contexts of use for the various groups of students.  

 The descriptors also should be founded on theories of language proficiency. This is not 

easy to achieve because the accessible theory and research is inappropriate to supply a basis 

for such a description. However, the classification and description has to be founded on 

theories. Moreover, although they need to relate to theory, the description should be 

available for users as well.  

A1 A2 B1 B2 C1 C2
A2+ B1+ B2+

Basic User Independent User Proficient User
CBA

Figure 1. A nine level scale 
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2.2.2 Measurement issues 

As the manual maintains, a common framework scale has to be objectively specified in the 

connection with the fact that they are grounded on a theory of measurement. Also, the 

number of levels which are accepted should be suitable to present development in various 

fields.  

 These criteria are quite hard to satisfy, but are helpful for the purpose of better 

orientation. They can be fulfilled by a combination of various methods: intuitive, 

quantitative, and qualitative. For this reason, the methodology that is used for the 

development of the Common Reference Levels and their visual descriptors should be rather 

strict. The precision of this standardisation has been controlled in replication studies. 

(Council of Europe 2001, 21-22) 

2.3 The scale of Common Reference Levels 
The scale is composed of three sequences and each sequence is divided into two levels as it 

is visible in the Table 2 below: (Goulier 2007, 37) 

Table 2. The Scale of Common Reference Levels 
 

A1
Breakthough

A2
Waystage

B1
Threshold

B2
Vantage

C1
Effective

Operational
Proficiency

C2
Mastery

Basic user Independent user Proficient user

 

Source: Data adapted from Goulier 2007. 

 As the manual states, these levels seem to be a wide, although not universal, agreement 

on the amount and characteristics of levels suitable to the system of language learning and 

the public identification of performance. It appears that the outlined framework of six levels 

provides a sufficient description of the learning scope that is appropriate to European 

language learners for these intentions. 

 Upon closer examination of these six levels, it has been discovered that there are higher 

and lower constructions of the classic subdivision into basic, intermediate, and advanced. 

Moreover, certain terms included in Council of Europe descriptions for levels have proven 

resistant to translation, as may be seen with Waystage or Vantage. As a result, the designed 
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scheme accepts a ‘hypertext’ branching rule which begins from an original subdivision into 

three wide levels: A, B and C, as shown in Figure 3 below. (Council of Europe 2001, 23) 

A1 A2 B1 B2 C1 C2

Basic User Independent User Proficient User
CBA

 

Figure 2. Subdivision of Common Reference Levels 

Source: Data adapted from Council of Europe 2001. 

2.4 Description of Common Reference Levels 
As indicated by the manual, the creation of ‘Common Reference Levels’ does not limit 

educational sectors from different pedagogic cultures in organizing or explaining their own 

level systems. It also should be expected that the description of common reference points 

will be developed over time. 

 The fact that the common reference points are described in distinct ways for various 

purposes is valuable as well. The summary of ‘Common Reference Levels’ in one holistic 

paragraph will be useful for some purposes, as shown in Appendix P I. It will simplify the 

communication of the system to non-specialist users and will also give teachers and 

designers of curricula orientation points. 

 In order to familiarize students, teachers and other users within the educational system 

for some practical usage, however, a more comprehensive summary will be needed. Such a 

summary can be introduced in the form of a grid which will show main categories of 

language use at each of the six levels. The self-assessment grid, which is shown in Appendix 

P II, was developed for a self-assessment orientation. It is based on the six levels. It is 

necessary to help students describe their major language skills, and make a choice at which 

level they might look for a checklist of more comprehensive descriptors to make a self-

assessment of their level of language competence. 

 For other applications, it may be useful to concentrate on a specific selection of levels, 

and a specific set of categories. By limiting the spectrum of levels and categories included in 

those appropriate to a specific application, it will be practical to include more detail. Such 
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detail would allow for a set of modules to be ‘mapped’ comparable to one another and also 

will be suitable to the CEFR.  

 Otherwise, instead of characterizing categories of communicative activities, one may 

want to make an assessment of performance based on the factor of communicative language 

proficiency one can conclude from it. The table which is shown in Appendix P III was 

created to evaluate spoken production. It concentrates on distinct qualitative aspects of 

language usage. (Council of Europe 2001, 23-25) 

2.5 Typical features of Common Reference Levels 
At this moment it would be suitable to summarize the communicative scope of the 

consecutive common reference levels. (Little 2008, 5) The characteristic features of the 

levels may be emphasized according to the calibrated descriptors. (North 2007, 5) 

2.5.1 Level A1 

Level A1, often called Breakthrough is the lowest level of productive language use. At this 

point the learner can “interact in a simple way, ask and answer simple questions about 

themselves, where they live, people they know, and things they have, initiate and respond to 

simple statements in areas of immediate need or on very familiar topics rather than relying 

purely on a very finite rehearsed, lexically organized repertoire of situation-specific 

phrases”. (Council of Europe 2001, 33) 

 In other words, A1 is the first recognizable level of language competence at which 

learners can connect components of the target language on their own if still highly restricted 

communicative range. (Little 2007, 5) 

2.5.2 Level A2 

Level A2 seems to reflect the level listed by Waystage specification. The major part of 

descriptors stating social functions are to be found at this level (North 2010, 25), such as: 

“greet people, ask how they are and react to news; handle very short social exchanges; ask 

and answer questions about what they do at work and in free time; make and respond to 

invitations; discuss what to do, where to go and make arrangements to meet; make and 

accept offers” (Council of Europe 2001, 33-34). Also, descriptors on informal interactions 

belong here (North 2010, 25): “make simple transactions in shops, post offices or banks; get 
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simple information about travel; ask for and provide everyday goods and services”. (Council 

of Europe 2001, 33-34) 

 Between levels A2 and B1 the learner becomes more actively participatory in 

conversations, always provided that his or her conversational partner supports and allows 

for restrictions. (Little 2007, 6) 

2.5.3 Level B1 

Level B1 reproduces the Threshold Level, with two specific features. The first feature is 

maintaining interaction: “give or seek personal views and opinions in an informal discussion 

with friends; express the main point he/she wants to make comprehensibly; keep going 

comprehensibly, even though pausing for grammatical and lexical planning and repair is very 

evident, especially in longer stretches of free production”. The second feature is the ability 

to cope flexibly with problems in everyday life: “deal with most situations likely to arise 

when making travel arrangements through an agent or when actually travelling; enter 

unprepared into conversations on familiar topics; make a complaint”. (North 2010, 24) 

2.5.4 Level B2 

Level B2 symbolizes a new level as long above B1 as A2 is under it, and it intends to 

express the Vantage Level definitions (Ek 2001, 175). As student proceeds gradually but 

steadily through the intermediate stage, he/she discovers that he/she has arrived somewhere, 

where things seems to be distinct, he/she obtains a new view, can look around him/her in a 

new-found way. This idea does seem to be confirmed to a large extent by the descriptors 

determined for this level (Little 2007, 7). They represent rather a break with the content so 

far. For example at the lower end of the band there is an orientation on effective argument: 

(North 2010, 24) “account for and sustain opinions in discussion by providing relevant 

explanations, arguments and comments; explain a viewpoint on a topical issue giving the 

advantages and disadvantages of various option, construct a chain of reasoned argument; 

develop an argument giving reasons in support of or against a particular point of view; 

explain a problem and make it clear that his/her counterpart in a negotiation must make a 

concession; speculate about causes, consequences, hypothetical situations; take an active 

part in informal discussion in familiar contexts, commenting, putting point of view clearly, 

evaluating alternative proposals and making and responding to hypotheses“. (Council of 

Europe 2001, 35) 
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 Secondly, there are two new focuses. The first is the student is able to capably 

communicate his/her own social discourse: (North 2010, 24) “interact with a degree of 

fluency and spontaneity that makes regular interaction with native speakers quite possible 

without imposing strain on either party; adjust to the changes of direction, style and 

emphasis normally found in conversation”. (Council of Europe 2001, 35) 

 The second new direction focus is a new stage of language awareness: (North 2010, 

24) “correct mistakes if they have led to misunderstandings; make a note of ‘favourite 

mistakes’ and consciously monitor speech for them”. (Council of Europe 2001, 35) 

2.5.5 Level C1 

Level C1 was identified as Effective Operational Proficiency. Access to a wide extent of 

spoken language to enable fluent communication describes this level, as shown in the 

following examples: (North 2010, 23) “Can express himself/herself fluently and 

spontaneously, almost effortlessly. Has a good command of a broad lexical repertoire 

allowing gaps to be readily overcome with circumlocutions. There is little obvious searching 

for expressions or avoidance strategies, only a conceptually difficult subject can hinder a 

natural, smooth flow of language”. (Council of Europe 2001, 36) 

 The discourse proficiency which features the previous level proceed to be apparent at 

Level C1, emphasising more fluency, namely: (North 2010, 23) “select a suitable phrase 

from fluent repertoire of discourse functions to preface his remarks in order to get the floor, 

or to gain time and keep it whilst thinking, produce clear, smoothly-flowing, well-structured 

speech, showing controlled use of organisational patterns, connectors and cohesive 

devices”. (Council of Europe 2001, 36) 

2.5.6 Level C2 

Level C2, which is identified as ‘Mastery’, describes the stage of precision, appropriateness 

and ease with the language for highly successful learners. Descriptors determined here 

involves: (North 2010, 23) “convey finer shades of meaning precisely by using, with 

reasonable accuracy, a wide range of modification devices, has a good command of 

idiomatic expressions and colloquialisms with awareness of connotative level of meaning, 

backtrack and restructure around a difficulty so smoothly the interlocutor is hardly aware of 

it”. (Council of Europe 2001, 36) 
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3 THE EUROPEAN LANGUAGE PORTFOLIO AND THE 

COMMON EUROPEAN FRAMEWORK OF REFERENCE 
Regarding the Common European Framework of Reference, it is also important to describe 

the purpose of the European Language Portfolio, its structure, implementation, functions 

and last but not least to define what the relation between the ELP and the CEFR is. Besides, 

this chapter focuses on the pilot project of the ELP in the Czech Republic. 

 The ELP presents a format in which its owner can record his or her language learning 

and intercultural experiences. (Council of Europe 2001, 5) It was developed to contain not 

only formally awarded acknowledgements acquired during learning a particular language 

but also to report more informal experiences such as contact with languages and other 

cultures. (Council of Europe 2001, 175) 

3.1 Structure of the European Language Portfolio 
The European Language Portfolio consists of three essential elements: a Language 

Passport, a Language Biography, and a Dossier. (Little et al. 2007, 11) Furthermore, it 

must include descriptors and the reference levels of the CEFR. (Integrate Ireland Language 

and Training 2004, 4) At this point reference to the CEFR is especially valuable. (Council of 

Europe 2001, 20) 

3.1.1 Language Passport 

The Language Passport outlines the linguistic identity of the holder and also summarizes the 

holder’s experience of learning foreign languages. It enables the owner to record his or her 

self-assessment of overall foreign language skills. (Little et al. 2007, 11) 

 This section gives information about the learner’s competence in various languages at a 

particular point in time. It is characterized in connection with proficiency and the common 

reference levels in the CEFR. The overview contains formal qualifications and specifies 

language proficiencies and intercultural learning experiences. Furthermore, it enables self-

assessment, teacher assessment and assessment by educational organizations and 

examinations commissions. The information recorded in the Passport defines on what 

principle, when and by whom the assessment was realised. The Council of Europe for ELPs 

for adults promotes a standard presentation for the Passport Summary in order to ease pan-
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European identification and mobility. (Little and Perclova 2001, 7) Appendix P IV shows 

parts of the standard adult language passport. 

3.1.2 Language Biography 

The Language Biography follows the current development of learning foreign languages 

and dealing with the associated cultures. It provides support when defining the goals and 

also helps with self-assessment. In addition, it encourages reflection on learning methods, 

approaches, and intercultural experiences. Sometimes this reflection can be filling in forms, 

or answering open-ended questions. (Little et al. 2007, 11) It is organized to foster 

plurilingualism, specifically the development of proficiencies in numerous languages. (Little 

and Perclova 2001, 7) Appendix P V presents an extract from the ELP biography. 

3.1.3 Dossier 

The Dossier collects evidence of the owner’s foreign language skills and intercultural 

experiences. In some cases, its pedagogical function is strongly developed. (Little et al. 

2007, 11) Through this, the learner has the opportunity to choose materials to enter and 

exemplify achievements or experiences documented in the Language Biography or Passport. 

(Little and Perclova 2001, 7) Appendix P VI includes an extract form Swiss version of the 

ELP, and a page from the ELP Dossier of a Czech learner of English at lower secondary 

level. 

3.2 ELP development and implementation 
 The European Language Portfolio has no single version. In 1997 preparatory studies 

that designed forms the ELP adopted for the purpose of fulfilling the needs of language 

learners in different categories were published by the Council of Europe. From 1998 to 

2000 preliminary projects were realized by 15 Council of Europe member countries and by 

three international non-governmental organizations. Each preliminary project created and 

tested its own ELP, leading to variation. In 2001, a Validation Committee was established 

by the Council of Europe to study ELPs proposed by the member states. More than 80 

ELPs were verified by the end of 2006 and, according to information from member states of 

the Council of Europe, more than 1,250,000 language learners have obtained an ELP and 

have used it with greater or smaller intensity for a shorter or longer period of time. (Little et 

al. 2007, 11-12) 



TBU in Zlín, Faculty of Humanities 30 

 

3.3 Functions of the European Language Portfolio 
The ELP was developed in order to fulfil two complementary functions. The first is 

pedagogical; the ELP is intended to make the language learning procedure more 

understandable to learners and to support the development of learner self-sufficiency. This 

is why the ELP allows for reflection and self-assessment. This function corresponds with the 

Council of Europe’s responsibility to learner self-sufficiency as a major part of education for 

democratic citizenship and a need for long-lasting learning. The second function is to ensure 

specific records of foreign language communicative competence and intercultural 

experience. This corresponds with the Council of Europe’s long-lasting concern for 

discovering new ways to record language learning achievement in an internationally 

understood style. Furthermore, the ELP is developed to support the development of 

plurilingualism, the capability to speak two or more languages apart from one’s mother 

tongue. (Little et al. 2007, 12) 

3.4 The relation between the CEFR and the ELP 
As it has already been mentioned in previous chapters, an intergovernmental symposium 

was held in Swiss Rüschlikon in 1991 proposed that the Council of Europe should establish 

“a comprehensive, coherent and transparent framework for the description of language 

competence” (Council of Europe 1992, 39). It further suggested that “once the Common 

Framework has been elaborated, there should be devised, at the European level, a common 

instrument allowing individuals who so desire to maintain a record of their language 

learning achievement and experience, formal or informal” (Council of Europe 1992, 39). In 

other words, from its inception the ELP was conceptualized as an instrument for realization 

of the CEFR. The Swiss symposium suggested that the Council of Europe should establish 

two working groups - one to develop the CEFR and the other to examine possible functions 

and forms of the ELP. (Council of Europe 1992, 39-40)  

 As Little maintains, the CEFR and the ELP are developed to encourage the fulfilment 

of the Council of Europe’s major objectives to protect human rights, parliamentary 

democracy and the rule of law. The Council of Europe places a great emphasis on the 

preservation of linguistic and cultural diversity and supports language learning as a means of 

maintaining linguistic and cultural identity, strengthening communication and common 

understanding, and fighting against prejudice and discrimination. 
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 According to Little, the ELP should be understood as a means of delivering the 

importance of the CEFR to the learner in a language classroom. Therefore, it is crucial to 

insist on the fact that the vertical dimension of the CEFR covers three kinds of scale. The 

first describes what the learner can accomplish in the foreign language at each level. The 

CEFR introduces 34 scales of listening, reading, spoken interaction, spoken production, and 

writing. These are the scales that directly influence the ELP through the self-assessment grid 

and the checklists. Also, there are scales that specify the methods which we apply when we 

communicate, in particular when preparing our speeches or coping with the deficiencies in 

our language proficiency. Next, there is a scale that concentrates on our communicative 

language proficiency, namely the terms we know, the level of grammatical correctness we 

can reach, our control of the accurate pronunciation and phone. For the purpose of 

understanding the common reference levels completely, it is important to study these three 

kinds of scale and compare them with each other. (Little et al. 2007. 12-13) 

3.5 The ELP pilot project in the Czech Republic 
As Little states, the European Language Portfolio was introduced to Czech schools by 53 

teachers. During the course of the test phase from April 1999 to June 2000, the ELP was 

applied by 902 students, between ages eight and 15. All members who were involved in this 

project participated in it voluntarily. 

 The developer of the project decided for a ring binder of the standard format that is 

used in schools, into which pages can be introduced. The graphic that was used for the 

project, was designed clearly and interestingly. The arrangement of the dossier section is 

practical: it is not difficult for learners to deal with. Also, it allows them to maintain all their 

papers in good working order. The original version was transformed for later courses based 

on experience gathered in the course of the pilot phase and on proposals made by the 

Council of Europe’s ELP Validation Committee. 

 It seems certain when compiling the portfolio, the developers had focused on its 

pedagogical function. Modification of the original model proved indispensable to make it 

available for children under the age of 11. The phraseology and graphics had to be 

simplified so as to correspond with the children needs. As Little states, the ELP pilot 

project, which has been confirmed by the Council of Europe, is now focused on learners 

ages 11 to 15. These are its specific design characteristics: 
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• There is a close relationship between the ELP and the school’s curriculum. Also, 

the ELP allows for children’s extra-curricular activities. It encourages learners to 

search opportunities to use languages, and also respect for other cultures is 

proclaimed. 

• The commentary and instructions in the ELP have been completely translated into 

English, French and German to support learning of foreign languages in our country, 

as shown in Figure 3 and Figure 4 below. 

• The aims which were established by the Council of Europe are complied. The ELP 

is considered to be an excellent means of learning to learn as well. 

• The ELP brochure contains several blank pages the learner can use to record what 

else he or she can do, in accordance with his or her needs. 

• The ‘My notes’ part should provide to the learner with enough space for his or her 

own ideas concerning his or her progress in obtaining language skills. 

• Another page poses the question ‘How do I assess my language proficiency?’ The 

learner fills out a table to record when he or she succeeded in performing the tasks 

concerning the level that he or she reached. The next page includes the same table, 

which the teacher fills out similarly but according to his or her consideration. These 

pages represent interactive feedback between the student and the teacher. 

 Based on the evidence, the students seem to be familiar with the ELP and there is no 

doubt that it has become an integral part of language learning. This is proved by the 

simplicity and understanding with which they use the ELP. Furthermore, it was found out 

that students consider working with the portfolio to be amusing, a key motivator for them. 

Therefore, the implementation of the ELP has had a positive impact on the language 

learning process. (Little 2003, 2-3) 
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Figure 3. Instruction for using an equivalent of a checklist for younger 

learners 

Source: Data from European Language Portfolio: Guide for Developers 2000. 

 

Figure 4. Use of four languages in the rubrics 

Source: Data from European Language Portfolio: Guide for Developers 2000. 
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4 INTERNATIONAL ENGLISH LANGUGAGE EXAMS BY CEFR 

LEVELS 
Due to the current need to have a satisfactory knowledge of English for work, study, or 

travel, many people attend language courses in schools, universities, private language 

schools, individual companies, or at home via the internet or educational software. 

However, often real language levels are just as important as the language course itself. It is 

not only important to know how to use English, but it is also necessary to prove the 

learner’s real proficiency level. A university, an organisation, or a company will require 

some evidence that the applicant has obtained a certain language competence. Such 

evidence includes a certificate, a test score, or a course attendance certificate. (Vint 2007, 

1) 

 The relationship between international exams and CEFR levels is not an easily 

noticeable feature. The CEFR allows various examinations to be linked to each other in 

such a manner that there will be no claim that two examinations are accurately identical. 

There may be variations in the specializations of different examinations, but the 

competencies tested can be characterized by CEFR levels. In the same way, no two exams 

at any level have exactly the same form. (European Centre for Modern Languages 2011, 

15-18) 

 Based on the results of the survey of Czech university students, it seems certain that 

these students are unclear about the relationship between international language certificates 

to common reference levels. Therefore, it would be helpful to provide basic information 

concerning these certificates and also to define to which levels, according to the Common 

European Framework of Reference, these exams now refer to. 

4.1 Certificated examinations 
Currently, there are more and more English language ‘certificates’ available, but it is 

important to know what the intended meaning of this term is. Certificated exams establish if 

a student has or has not achieved a specific language level, namely the A1, A2, B1, B2, C1, 

or C2 designation. Consequently, the test material is developed exclusively for that level and 

the result will show either a pass or fail result. Some exams test one competence (most 

frequently speaking), while some test several competencies. Additionally, some are 

combined exams that cover all skills while focusing on production, and some exclusively 

test all skills individually in one exam. From what has been mentioned above, it is clear that 
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students who are deciding to take the exam should also consider the extent of the language 

skills which required the particular exam. (Vint 2007, 3) 

 At this point, it would be appropriate to briefly describe some of the most popular 

international certificates for English language. According to the results of the survey, I have 

decided to focus on Cambridge ESOL, City & Guilds, TELC, ETS, Pearson, and ECL. 

4.2 Cambridge ESOL 
The Cambridge English Language Assessment (new name since 2013) has been 

continuously involved in the development of the CEFR since its earliest stages. (University 

of Cambridge 2011, 29) All of its examinations are aligned with the common reference 

levels presented by the CEFR. (UCLES 2013) A range of all Cambridge English Language 

Assessment exams offered is shown in the Figure 5 below. 

 

Figure 5. A range of exams to meet different needs 

Source: Data from Using the CEFR: Principles of Good Practice 2011. 

4.2.1 Cambridge English: Movers 

This A1 certificate is the next step in a child’s language learning, after taking ‘Cambridge 

English: Starters’. It is focused at children in primary and lower secondary education. 

(UCLES 2013) 

 ‘Cambridge English: Movers‘ is intended to motivate children to learn, and continue 

learning, English. The test consists of three parts as shown in Table 3 below: listening, 

speaking, and reading and writing. The exam is mainly focused on familiar topics and 

http://www.cambridgeenglish.org/exams-and-qualifications/young-learners/starters/index.aspx
http://www.cambridgeenglish.org/exams-and-qualifications/young-learners/starters/index.aspx
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situations, and also on skills essential for children to communicate in English. (UCLES 

2013) 

Table 3. Parts of Cambridge English: Movers 

 
Source: Data from University of Cambridge 2006. 

 Next certificate which belongs to A1 level is ‘ESOL Skills for Life’ which is intended 

for learners who are over the age of 14 and live, work or study in the United Kingdom. 

These tests are based on the use of English in everyday life in the UK. (UCLES 2013) 

4.2.2 Cambridge English: Key 

‘KET’ is A2 level which demonstrates that its holder can use English to communicate in 

simple situations. It proves that the learner foundation in learning English. The exam 

consists of three parts, as shown in Table 4 below: reading and writing, listening, and 

speaking. (University of Cambridge 2011, 2) 

Table 4. Parts of KET 

 
Source: Data from University of Cambridge 2006. 

 The A2 level of Cambridge ESOL exams further includes ‘Cambridge English: Key 

(KET) for Schools’ which is focused on school children, ‘Cambridge English Flyers (YLE 

Flyers)’ which is intended for children in primary and lower secondary education, and 

‘ESOL Skills for Life’. (UCLES 2013) 

4.2.3 Cambridge English: Preliminary 

This B1 certificate, also known as ‘Preliminary English Test (PET)’, is an intermediate level 

qualification. It proves that its holder is able to use his or her English language skills for 
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work, study, and travel. (UCLES 2013) At this level, learners can understand factual 

information and express their opinions and attitudes in spoken and written English. 

Furthermore, they are able to communicate with native speakers for everyday purposes. 

(University of Cambridge 2011, 2-5) 

 ‘PET’ consists of three parts, as shown in the Table 5 below. (University of Cambridge 

2006, 2) 

Table 5. Parts of PET 

 
Source: Data from University of Cambridge 2006. 

 Next, Cambridge ESOL exams that belong to B1 level are ‘Cambridge English: 

Preliminary (PET) for Schools’ whose topics are aimed at the interests of school children, 

‘Cambridge English: Business Preliminary’, also known as ‘Business English Certificate 

(BEC) Preliminary’, (UCLES 2013) that is targeted at learners who wish to have a 

business-related English language qualification. (University of Cambridge 2006, 2) Another 

B1 Cambridge ESOL certificate is ‘ESOL Skills for Life’. (UCLES 2013) 

4.2.4 Cambridge English: First 

This B2 certificate, also known as ‘First Certificate in English (FCE)’, is an upper-

intermediate level qualification. It demonstrates that its holder can use everyday written and 

spoken English for work or study purposes. (UCLES 2013) It is officially accepted by 

universities, employers, and government departments all over the world. The UK Border 

Agency recognizes ‘Cambridge English: First’ as fulfilment of language requirements for 

Tier 2 and 4 visa applications. (University of Cambridge 2011, 2) 

 Besides the standard paper-based exam, ‘Cambridge English: First’ can be accessed as 

a computer-based test. To ensure fairness in assessing speaking competency in realistic 

situations, the computer-based version of ‘Cambridge English: First’ characterizes the same 

face-to-face speaking test as the paper-based version. (University of Cambridge 2011, 9) 

The exam involves five parts, as shown in Table 6 below. 
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Table 6. Parts of FCE 

 
Source: Data from University of Cambridge 2008. 

 Another Cambridge ESOL B2 exam is ‘Cambridge English: First (FCE) for Schools’, 

which is specially designed to satisfy interests of students and increase their motivation to 

learn English. The ‘Cambridge English: Business (BEC) Vantage’ is tailored to help learners 

succeed in English-speaking business environments, like the ‘ESOL Skills for Life’. 

(UCLES 2013) 

4.2.5 Cambridge English: Advanced 

This C1 certificate which is also known as ‘Certificate in Advanced English (CAE)‘ is an 

international English language exam that proves that learner has a command of the 

necessary English language competencies for success in academic and professional areas. 

(University of Cambridge 2011, 2) ‘CAE’ holders can perform complex research and 

communicate effectively at a professional level. They are able to demonstrate to universities 

that they are ready for study, prove to employers that they are prepared to do business, and 

show government departments and immigration officials that they fulfil the language 

requirements for visas to go into the United Kingdom or Australia. (UCLES 2013) 

 The exam can be taken by applicants from all nationalities and linguistic backgrounds, 

and involves all main types of English: American English and British English. The ‘CAE’ is 

a focused and comprehensive examination involving five parts: speaking, use of English, 

reading, listening, and writing. Each part represents 20% of the total results. (University of 

Cambridge 2011, 5) 

 If applicants are successful in the exam, they will obtain two documents: a Statement of 

Results and a certificate. The Statement of Results includes three collections of data: Score, 

Grade, and Candidate profile. The score is a number on a scale of 0 to 100 and is 

transferred from the total results in the exam. The grade refers to the score. In the Table 7 

below the score range for each grade is shown. (University of Cambridge 2011, 6) 
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Table 7. Cambridge English: Advanced 

 
Source: Data from University of Cambridge 2011. 

 If applicants reach a score of 45 or above, they will obtain a certificate which proves 

the grade and the CEFR level that they achieved. According to the results, they can obtain 

‘Cambridge English: Advanced’ – CEFR level C2, ‘Cambridge English: Advanced’ – CEFR 

level C1 or level B2 certificate. (University of Cambridge 2011, 7) 

 Another Cambridge ESOL exams that belong to C1 level are ‘Cambridge English: 

Business Higher’, also known as ‘Business English Certificate (BEC) Higher’, that proves 

that its holder has the English skills to succeed in international business, (University of 

Cambridge 2011, 3) and ‘ESOL Skills for Life’. (UCLES 2013) 

4.2.6 Cambridge English: Proficiency 

This C2 certificate is also known as ‘Certificate of Proficiency in English (CPE)’ and it is 

the most advanced qualification of Cambridge ESOL. A holder of such certificate has 

reached an extremely high level in English. (UCLES 2013) The ‘CPE’ demonstrates that the 

learner can fluently communicate like a native speaker. This exam is recognized by many 

leading businesses and educational institutions all over the world. (University of Cambridge 

2013, 2) 

 The test is designed to ensure fairness for all nationalities and linguistic backgrounds, 

and is fostered by a specialized research programme. It incorporates all language skills and 

knowledge of vocabulary and grammar, as shown in Table 8 below. Reading and Use of 

English composes 40 % of total results, and each of the other parts represents 20 % of the 

exam. (University of Cambridge 2013, 3) 
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Table 8. Parts of CPE 

 
Source: Data from University of Cambridge 2013. 

4.3 City & Guilds 
‘City & Guilds International ESOL’ is English language examination aligned with the six 

levels of the Common European Framework of Reference, as shown in Table 9 below. This 

communicative English test is aimed at all four language competencies: writing, reading, 

listening, and speaking. Also, the examination is internationally recognized for academic 

progression and employment. ‘City & Guilds International ESOL’ is accepted by employers, 

universities, governments, and professional institutions. (City & Guilds 2013) 

Table 9. City & Guilds exams by CEFR levels 

 
Source: Data from City & Guilds 2013. 

 The development of ‘City & Guilds International English Qualifications’ has been based 

on real needs of global employers and real-life situations with attention to learners' 

communicative competencies. Learners can sit for the exam with their own teachers at their 

school, which consequently leads to a decreased level of examination anxiety and to an 

increased chance for a successful performance. Candidates can take written and spoken 

examinations independently of each other. The examination system allows students to use 
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monolingual dictionaries during the test. The average length of the exam is about 2.5 hours 

for the written part and 15 minutes for the spoken part. The duration of each written exam 

and skills involved are more precisely described in Table 10 below. The duration of spoken 

exams is shown in Table 11 below. (City & Guilds 2013) 

Table 10. Six levels of the written ESOL and duration of each examination 

 
Source: Data from City & Guilds 2010. 

Table 11. Six levels of the spoken ESOL and duration of each examination 

 
Source: Data from City & Guilds 2010. 

4.4 TELC 
TELC - language tests represent over 50 test formats in nine European languages. No other 

institution has realized the CEFR as systematically as the nonprofit TELC GmbH. (telc 

2011, 9) However, the relation between TELC examinations and the CEFR levels is not 

visible in the names of its individual exams. The tests are deliberately designed in 

accordance with the principles of the framework descriptors. Since the beginning, TELC – 

language tests have been based on the corresponding CEFR level. (telc 2011, 47) Currently, 

TELC – language tests provide opportunities for a successful career in the whole world by 

supporting active involvement in society in general, together with the language demand for 

citizenship application. (telc 2011, 7) Table 12 below shows the relation between the CEFR 

levels and individual TELC examinations. 
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Table 12. The telc English exams by CEFR levels 

 
Source: Data from telc 2012. 

 TELC offers an extensive range of exams, namely the TELC general language tests that 

are aimed at adults who want to certify their language skills, the TELC business tests that 

are focused all learners seeking certification of their language abilities, and TELC school 

tests that are intended for learners aged 12 years and older. (telc 2012, 2) 

 Also, TELC is the only language testing institution that provides English examinations 

which cover two levels of the CEFR in one exam: TELC English A2-B1 

General/Business/School, TELC English B1-B2 General/Business, TELC English B2-C1 

Business/University. The dual-level encourages learners to take the exam and shows exactly 

where their competencies are. After the test, candidates obtain a breakdown of their 

competencies in each area. (telc 2012, 2) 

4.5 ETS 
ETS is a nonprofit organization that improves quality and equality in education for people 

around the world by developing examinations on the basis of strict research. ETS creates 

more than 50 million tests per year, in particular the TOEFL and TOEIC tests, the GRE 

General and Subject Tests, and The Praxis Series. Aside from assessments, ETS developers 

manage learning research, analysis, and policy studies, and provide services and products 

for teacher certification, English language learning, and elementary, secondary and 

postsecondary education. (ETS 2013) 
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4.5.1 TOEIC 

 The TOEIC Listening and Reading test assesses the receptive English language skills of 

people who work in an international setting. The TOEIC Speaking and Writing exams test 

the productive English language skills of people who work in an international environment 

as well. The TOEIC Bridge test evaluates English language receptive skills of early learners. 

(ETS 2010, 1) Table 13 below shows how TOEIC tests correspond with CEFR levels. 

Table 13. TOEIC tests by CEFR levels 

 
Source: Data from ETS 2013. 

4.5.2 TOEFL 

The Internet-based TOEFL iBT assesses the usage of listening, reading, speaking and 

writing skills to communicate in academic surroundings. (ETS 2008, 2) The TOEFL ITP 

tests evaluate competence in academic English reading and listening skills at intermediate 

and advanced levels. The TOEFL Junior exam tests skills in English reading and listening 

for middle-school students from ages 11 to 15. Table 14 below demonstrates the relation 

between TOEFL tests and CEFR levels. (ETS 2013) 
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Table 14. TOEFL iBT, Junior and ITP Level 1 by CEFR levels 

 
Source: Data from ETS 2013. 

4.6 Pearson 
‘Pearson Test of English (PTE) General’ is an examination that is based on six different 

levels of language proficiency, namely A1 to Level 5. (Elanguest 2013) These levels are 

aligned with the CEFR. (Pearson 2013) ‘PET’ tests reading, speaking, listening and writing. 

Each exam is composed of a written part and a spoken part. The written part is evaluated by 

external examiners in the United Kingdom, while the spoken part is evaluated by trained 

local examiners. (Elanguest 2013) 

 PTE certificates do not lose their validity and are accepted around the world. These 

certificates are recognized by universities, employers, and national education institutions in 

many countries as proof of English competency level. (Elanguest 2013), (Pearson 2013) 

Table 15 below shows the relation of PTE exam levels to CEFR levels. 

http://www.elanguest.com/content/school/pearson-test-format.htm
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Table 15. PTE General by CEFR levels 

 
Source: Data from Pearson 2013. 

4.7 ECL 
‘ECL’ has been a four-level examination system for many years. At the time of its 

establishment, the CEFR did not have its current structure. Therefore, exam levels were not 

linked to the CEFR at the beginning. However, as the CEFR became an internationally 

accepted standard, it was clear that aligning ECL exam levels with the CEFR levels would 

be necessary. (Exams reform 2013) 

 ECL has four levels, in particular A, B, C, D, which correspond to levels A2, B1, B2 

and C1 of the CEFR. At each of these levels, four basic language skills are tested: listening, 

reading, and speaking. (Lingua Centrum 2013) Table 16 below shows the relation between 

ECL levels and CEFR levels. 

Table 16. ECL exams by CEFR levels 

ECL
C2
C1 D
B2 C
B1 B
A2 A
A1

CEFR
Proficient 

User

Independent
 User

Basic User
 

Source: Data adapted from Lingua Centrum 2013. 
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SUMMARY OF THE THEORETICAL PART 
The purpose of the theoretical part was to explain the meaning of the CEFR for everyone 

who is involved in language learning, teaching, and testing. The second aim of this section 

was to provide an overview of the most popular English language exams according to the 

CEFR. Furthermore, the theoretical part should serve as a knowledge basis for the 

questionnaire survey with which the practical is part concerned. 

 I divided the theoretical part into four subchapters. 

 The first chapter introduced the Common European Framework of Reference from its 

origin, through its development, content, structure, aims and criteria. Also, this section 

spoke to the impact of the CEFR on language testing.  

 The second chapter presented common reference levels from the perspective of their 

development and specified the criteria for descriptors as well. Furthermore, the scale of 

common reference levels and typical features of each level were described.  

 Regarding the Common European Framework of Reference, it was important to 

explain the purpose of the European Language Portfolio. Thus, in the third chapter, I stated 

the ELP’s structure, implementation, functions, and the relationship between the ELP and 

the CEFR. This chapter discussed the pilot project of the ELP in the Czech Republic. The 

fourth chapter focused on the international English language examinations with the respect 

to the common reference levels.  
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II.  ANALYSIS 
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5 AN ANALYSIS OF THE LANGUAGE SKILLS OF CZECH 

UNIVERSITY STUDENTS 

5.1 Goals of the research  
The aim of the investigation was to analyse language skills of Czech university students to 

find out whether they have international certificates of English language and if so, at what 

level are their certificates according to the Common European Framework of Reference. 

Also, for the purposes of comparison, the investigation determined how many of these 

students have an international certificate of German language. Furthermore, the number of 

English for Business Administration students in the Faculty of Humanities at Tomas Bata 

University that have international English language certificates was examined. Another goal 

of this research was to determine if Czech university students are aware of the relationship 

between individual international language exams and CEFR levels. The criterion for 

assessing language skills was an international language certificate. 

5.2 Methodology of the research 
The major source of information was questionnaire. The questionnaire contained mostly 

multiple choice questions in order to ensure greater simplicity of completing. There are also 

some open questions which give space to express own opinions and answer according to 

their own ideas.  

 The questionnaire includes 24 questions and is divided into five parts. The first part is 

focused on international certificates of English language. It determines the subject’s level of 

the certificate and also finds out which organization has provided the assessment. The 

second part is aimed at international certificates of German language. Questions in this 

section focused on the level of the certificate and name of the organization that awarded the 

certification. The aim of the third part is to determine if students are planning to take an 

exam if they do not have any certifications yet. Furthermore, this section finds out whether 

they are planning to improve the level of their already existing certificate. Also, there are 

questions concerning advantages and potential disadvantages of international language 

examination. This part is aimed at the importance of international language exams according 

to student opinion, and at overall student awareness of the equivalence of each examination 

to the CEFR levels. The fourth part includes general questions covering name of the 

university or college, field of study, and year of study. The last part refers only to third and 
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fifth year university students, and investigates whether they have improved the level of their 

language certificate during their studies. 

 The analysis of the survey will be three-fold. Firstly, I will present the results of all 

Czech university students who were involved in the investigation. Secondly, I will analyse 

results of English for Business Administration students in the Faculty of Humanities at 

Tomas Bata University. In the third part, I will show selected results based on the student’s 

field of study in order to describe similarities or differences between them. Each section will 

be briefly introduced, and at the end of the analysis, I will finish by summary of the results 

of this survey.  

5.3 Organisation of the investigation 
I decided to choose two ways of delivering the questionnaires. One was through an 

electronic form and the other was a paper-based form that was personally handed out to the 

English for Business Administration students in the Faculty of Humanities at Tomas Bata 

University.  

 The research was collected from 10 November 2012 to 1 April 2013. 4128 respondents 

were tested. The respondents were students of Czech universities. I asked study 

departments of individual faculties to send questionnaires to their students for completion. 

Also, I contacted students through social networks to provide another option for filling in 

the questionnaires. The rest of questionnaires were personally delivered to the students. 

5.4 Questionnaire results of Czech university students  
This part of the evaluation questionnaire is aimed at all Czech university students who were 

involved in the investigation. The results are divided into four sections according to the 

arrangement of the questionnaire. 

5.4.1 Questions of general character 

The task was to find out the student’s year of study, name of the university they are 

attending, and field that they are studying. These details enable comparison if appropriate 

and will help to assess answers. All of the previously mentioned categories blend together 

through the investigation and provide its completeness. 
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Determine your year of study. 

 

 

Figure 6. Year of study 

Of 4128 students, 1106 (27 %) are first year students, 891 (22 %) are second year students, 

987 (24 %) are third year students, 524 (13 %) are fourth year students and 620 (15 %) are 

fifth year students. There are slight differences of the proportions between years of studies, 

therefore results of the questionnaire survey can be considered to be comparable. This 

indicator will be used later for evaluation of the language skills improvement of those 

students who are in their final year of bachelor’s or master’s programmes. 

 

What university are you studying at? 

 

 

Figure 7. University names 

The majority of questionnaires was completed by students from 14 Czech public universities 

whose names are visible in the graph above. Other universities participated in a smaller 

capacity, so their names are not specifically mentioned.  
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 It is clear from this graph that the proportion of completed questionnaires between 

individual universities is quite unequal. Unfortunately, this aspect could not be influenced. I 

have sent questionnaires to all faculties of all of these universities and it was the choice of 

the students themselves to participate in the investigation or not. Because of this inequality, 

I have decided not to compare results of the survey according to the university names. 

Hence, this chart serves only as an illustration of universities that were involved in the 

investigation.  

 

What is your field of study? 

 

 

Figure 8. Field of study 

As in the case of university names, the variety of fields of study is also wide. I regard this 

result positively and it is definitely a benefit of this survey. There are humanities and 

linguistic fields represented as well as economic, technical, and medical fields, and natural 

sciences. On the contrary, veterinary medicine and agriculture are not highly represented, so 

I chose not to include these fields in the subsequent comparison.  

5.4.2 Questions regarding level and name of the certificate 

Here the task was to find out if the students have an international language certificate and if 

so, at which level according to the CEFR levels is their certificate and which organization 

performed the testing. Other questions related to students’ plans to take an international 

language exam if they do not have any yet. Another aim of this part was to determine if 

students are planning to improve the level of their already existing certificate. For 

comparison, I also showed results for German certificates. 
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Did you have international language certificate before you started your university 

studies? 

 

 

Figure 9. Certificates in English and German 

Of 4128 students, 748 (18 %) had had an international English language certificate before 

they started their university studies, whereas only 246 (6 %) had had an international 

German language certificate before university studies, about two-thirds fewer than students 

with English certification. From this graph, it is clear that English certificates are more 

popular than German language certificates with Czech university students. However, even 

18 % is not a positive result if we take into consideration how many Czech students studied 

English since elementary school, and how language testing is widespread currently. In 

addition, language certificates are globally accepted by universities, employers, and 

governments; these proportions are quite surprising currently – as most current students 

want to work or study abroad, and international language certificates facilitate their mobility 

across Europe and all over the world. In the Czech Republic, national exams are 

traditionally the most necessary and accepted, however, these lack official recognition 

abroad. Still, quite a lot of students consider state language exams as sufficient in proving 

their language proficiency. Also, this was sometimes a reason students’ confusion when the 

questionnaire because some students trust that the state exam is one of the international 

language certificates. 
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If your answer was yes, please specify its level. 

 

 

Figure 10. Levels of certificates 

From the graph above, it seems certain that most students have received the B2 level of 

their English certificate, slightly fewer students have their C1 level and B1 level, and the rest 

of levels have almost equal numbers of students. On the contrary, shares of the levels of 

German certificates are more evenly divided. The majority of students have C1, B1 and B2 

levels. This graph proves that only few students achieve C2 level, the highest level of the 

CEFR, and holders of such a certificate have an extremely high level in language. 

 

Please specify which organization have provided an assessment 

 

 

Figure 11. Name of the examination 

Of all Czech university students who were involved in this survey, 80 % of those who have 

an international English language certificate were assessed by the ‘Cambridge English 

Language Assessment’. The remaining 12 % of students were awarded their certificates by 
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‘City & Guilds’. The interest in other exams is only marginal. I believe that the reason for 

such high popularity of the ‘Cambridge ESOL’ among Czech students is its global 

recognition by universities, employers, and government departments. I also suppose that 

another popularity factor is its fairness and accuracy of exam results and relevancy to the 

extent of English language usage. Apparently, the transparency of the tests is also one of the 

reasons why students are inclined to take these exams. These tests are clearly defined, so it 

is quite easy to prepare for them. Also, ‘City & Guilds’ are becoming quite popular among 

Czech students because for some, this exam is a better alternative to ‘Cambridge ESOL’. 

 German certificates mainly obtained from the Goethe-Institut and ÖSD. The option, 

‘Other’, was mostly represented by German state examinations. Nevertheless, state 

examinations are not internationally recognized, so I did not include them in the above 

graph. 

 

In case that you do not have any language exam, are you planning to take some? 

 

 

Figure 12. Are you planning to take international language exam? 

At these two graphs it is visible that the interest in English exams in much greater than in 

German exams. 37 % of students are planning to take an English exam, whereas only 8 % 

are planning to take a German exam. On the other hand, German is the most spoken native 

languge in the European Union and plays an increasingly important role, especially in the 

economic field. Also, some German certificates allow its holder to study at a German 

university without any other evidence of languge competence. For those students who are 

planning to specialize in German philology, it would by useful to take the German 



TBU in Zlín, Faculty of Humanities 55 

 

examination, as some Czech universties award special points during the admission 

procedure for the international German exam. 

 

If you already have a certificate in English or German, are you planning to prepare 

for higher level? 

 

 

Figure 13. Preparation for achieving a higher certification 

From this graph, it is clear that 43 % of students do not plan to improve the level of their 

already existing international language certificates. Perhaps it is due to the fact that most of 

them have B2 or C1 level and they consider these levels sufficient. The two remaining 

groups are quite equal; 27 % are undecided and 30 % do not want to improve level of their 

certificate. 

5.4.3 Questions based on opinions of students 

The purpose of this part was to find out what Czech university students believe is the 

importance, advantage, and potential disadvantage of international language certificate. In 

addition, the goal was to determine if students are clear about the equivalence of language 

examinations to the CEFR levels. 
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Is it important to have an international language certificate? 

 

 

Figure 14. Importance of an international language certificate 

From the above chart it is obvious that students attach the importance to an international 

language certificate. 61 % of them answered positively to this question, 18 % of students do 

not know if a language certificate is somehow significant, and 21 % of these students think 

that a language certificate is unimportant. I consider these results positive, as it proves that 

students are informed of the significance of international language certificate, and know that 

along with it they will obtain a valuable qualification that is accepted globally.  

 

What do you consider to be the main advantages of an international language 

certificate? 

 

 

Figure 15. Advantages of an international language certificate 
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The purpose of this question was to determine what Czech students consider to be the main 

advantages of an international language certificate. The greater majority of students 

responded that the most crucial advantages of the certificate are the following: its power to 

increase an attractiveness of an applicant to an employer, its proof of the level of language 

proficiency, that it helps to improve the employability of graduates, and that it increases job 

opportunities abroad. Other students answered that the certificate can: improve one’s 

chances of admission to university, help when applying for an Erasmus exchange program, 

help with entrance exams to a university abroad, and help with entrance examinations for 

master’s programmes. Some other responses concerned their own positive feelings about 

the certificate and its use for private purposes or when travelling around the world. 

 

What do you consider to be possible disadvantages of an international language 

certificate? 

 

 

Figure 16. Possible disadvantages of an international language certificate 

This question concentrated on possible disadvantages of an international language 

certificate. 2451 (59 %) of the respondents claimed that the biggest disadvantage of a 

certificate is its high price. Additionally, 1120 (27 %) of the students answered that the 

preparation for an exam is too time-consuming and 971 (24 %) of students responded that 

the tests are rather difficult. The rest of respondents have doubts about the credibility and 

value of the certificate. They claim that the certificate does not reflect the holder’s real 

language skills and that it is more important to demonstrate your language skills in practice. 

Moreover, they answered that no one requires the certificate, specifically stating that it has 

little importance in the Czech Republic. Students also mentioned that there is usually no 
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way to access their results, preparatory courses are not intense enough, learners must travel 

for exams, and certificates are valid only for certain period of time. On the other hand, some 

of the students claimed that the price, the difficulty of the test, and the time needed for the 

preparation are satisfactory. 

 

Are you clear about the relation between individual exams and CEFR levels? 

 

 

Figure 17. Equivalence of individual exams to CEFR levels 

Here, I would like to highlight a number of negative responses received. 934 (23 %) of 

students answered that they are definitely unclear about the relationship between individual 

exams and CEFR levels, and 1630 (39 %) of respondents rather claim that they do not 

know the relationship between each exam and the CEFR levels, meaning that more than a 

half of the students do not know what the equivalence of international language exams to 

CEFR levels is. Therefore, I have created a comprehensive table to illustrate the CEFR 

equivalences of all internationally accepted English language examinations that have been 

previously mentioned. I believe that such a table would be a useful and effective tool to 

ensure better understanding of the relationship between particular levels. The table is shown 

in Appendix P V II. 

5.4.4 Questions aimed at third and fifth year students 

This part is aimed only at students in their third and fifth year of study to find out how the 

language skills of students have changed during university studies. Again, a criterion for 

assessing language skills of students is the level of their international language certificate. 
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Did the level of your international language certificate change during your university 

studies? 

 

 

Figure 18. Changes in the levels of international language certificates 

It is clear from the graphs above that the levels of German language certificates of the 

students changed only slightly during their university studies. While German certificates 

remained almost unchanged, only 3 % of students advanced their German language skills. 

This may indicate a lack of student interest in German exams. However, a greater change is 

seen in the case of English certificates, as 15 % of students improved their English language 

proficiency level. Whereas German certificates remained almost unchanged, only 3 % of 

students advanced their German language skills. Again, this may indicate a lack of interest 

in German exams from students. 

 

If your answer was yes, please specify at which level is your international language 

certificate currently. 

 

Figure 19. Specification of certificate level 
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These graphs highlight the language proficiency levels of those students whose certificates 

have changed during their university studies. The majority of those students who improved 

their English language certificate level are now at C1 or B2 level. I find this to be a positive 

change. Regarding German certificates, they have been mostly advanced to level B2 or C1 

and, again, I consider this progress relatively promising. 

5.5 Questionnaire results of English for Business Administration 

students in the Faculty of Humanities at TBU 
This part is devoted to questionnaire results of English for Business Administration students 

in the Faculty of Humanities at Tomas Bata University. The sample tested 250 of students. 

The questionnaires were personally delivered to the students. 

5.5.1 Questions of general character 

The task was to find out the student’s year of study to enable the assessment of those 

questions which relate to the improvement of language skills of students during their 

university studies.  

 

Determine your year of study 

 

 

Figure 20. Year of study 

Of the 250 students, 82 (33 %) are first year students, 77 (31 %) are second year students, 

and 91 (36 %) are third year students. These numbers are relatively equal and include 

almost all the students enrolled in this program, showing the true state of language 

proficiency for English for Business Administration students.  
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5.5.2 Questions regarding level and name of the certificate 

Here, the task was the same as in the preceding equally named subchapter engaging with 

Czech university students – to find out levels and names of international language 

certificates. 

 

Did you have an international language certificate before you started your university 

studies? 

 

 

Figure 21. International Language Certificates 

These students specialize in English philology and, therefore, they are more interested in 

English language certificates than German certificates. In addition, the amount of English 

certificates is 11 % greater than those of all Czech university students. I consider this result 

to be very positive.  

 Additionally, students who apply for this program and have an international English 

language certificate at least of B2 level, in particular TOEFL, FCE, CAE, CPE or City & 

Guilds, will be exempted from entrance examinations. This could also be the reason for the 

higher percentage of English certificates in this study program. 
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If your answer was yes, please specify its level and name. 

 

 

Figure 22. Levels and names of international English language certificates 

It is clear from these graphs that for students of English philology, it is unreasonable to take 

A1 certificates and there are quite low numbers of A2 and B1 certificates. The aspirations 

of these students are greater and, thus the B2 certificates are the most highly represented 

certification level. The most popular certificates among students are Cambridge ESOL and 

City & Guilds. Surprisingly, there are no students who have any other type of a certificate at 

the B2 level. 

 

Figure 23. Levels and names of international German language certificates 

As I have mentioned before, the representation of German certificates in this study course is 

rather insignificant. Only three students have certificates from Goethe-Institut at A2 level 

and one student has a certificate from ÖSD, also at the A2 level. 
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If you did not have any certificate yet, are you planning to take some? 

 

 

Figure 24. Are you planning to take an international language certificate? 

These representations are quite similar to those of previous cases. Again, aspirations of 

these students are aimed at English certificates, namely 83 % of the students are planning to 

take some English certificate. On the other hand, only 3 % of them are considering pursuing 

a German certificate and the rest are not interested in German certificates at all. 

 

If your anwer was yes, please specify what certificate are you interested in. 

 

 

Figure 25. Organizations that have provided an assessment 

Of the students who are interested in taking some of the international language certificate 

examinations, there are 95 who wish to take Cambridge ESOL, 23 who want to take City & 

Guilds, 6 who aspire to take TELC, 2 who are interested in ECL, and two who will seek a 

certificate from the Goethe-Institut. Still, Cambridge ESOL certification is the most 

popular. 
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If you alread have some international language certificate in English or German, are 

you planning to improve its level? 

 

 

Figure 26. Preparation for achieving a higher certification 

From this graph, it is obvious that 66 % of the students questioned want to improve the 

level of their already existing certificate. This is consistent with their field of study, where a 

certain degree of language proficiency is required. Many students are seeking higher 

certificate levels to improve their chances of further study. High level certificates help with 

entrance examinations for universities abroad, or with entrance examinations for master’s 

programmes in the Czech Republic. Moreover, there are also Czech universities specify 

level and type of certificate required for admission, without which it is impossible to enroll 

in the university. The Faculty of International Relations at the University of Economics in 

Prague is an example of such a program. Some study programs in this faculty requires at 

least C1 level certificates for admission. Also, many employers around the world recognize 

international language certificates as evidence of an applicant’s competency level in a given 

language. 

5.5.3 Questions based on opinions of students 

The goal of this part is to determine if students are clear about the equivalence of 

examinations to CEFR levels, and to discover what students think about the importance of 

international language certificates. 
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Are you clear about the relation between individual exams and CEFR levels? 

 

 

Figure 27. Awareness of the relation between exams and CEFR levels 

As in the case of the graph for all Czech university students, English for Business 

Administration students in the Faculty of Humanities at TBU are not clear about the 

relationship between individual language examinations and the CEFR levels. 83 students 

selected “Definitely not”, 93 students chose the reply “Rather not”, 56 students answered by 

the reply “Rather yes”, 8 students replied by the option “Definitely yes”, and the rest of 

students are not sure.  

 

Is it important to have an international language certificate? 

 

 

Figure 28. Importance of international language certificate 

As shown in the graph above, students of this study course consider an international 

language certificate to be fairly important. These students are aware of the fact that 

language certificates can increase their opportunities for international study or work and 
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that evidence of language skills is quite useful and effective. Also, for English philology 

students a language certificate is always beneficial. 

5.5.4 Questions aimed at third year students 

This part is focused only on third year students in order to determine how the students’ 

language skills have changed during their university studies. Again, the criterion for 

assessing language skills of students is the level of their international language certificate. 

 

Did the level of your international language certificate change during your university 

studies? 

 

 

Figure 29. Changes in the levels of international language certificates 

As shown in the graph above, it is clear that third year students have improved the level of 

their English language certificate during their university studies, namely 23 % of them have 

successfully advanced their English certificates. On the other hand, there is no improvement 

of German certification levels at all. This confirms that the interest in German langage 

certficates is currently declining. The reason for declining interest in German certificates 

may be that these students are focused exclusively on English and they aspire to obtain only 

English certificates.  
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If your answer was yes, please specify at which level is your international language 

certificate currently. 

 

 

Figure 30. Specification of certificate level 

Six students who have improved their English language certificates are now certified at C1 

level. I regard this as fairly positive and surely this will benefit the student. Recently, the 

demand for superior language skills is growing and employers require higher levels of 

language proficiency than they had required before. What was accepted a few years ago is 

no longer sufficient. 

5.6 Selected questionnaire results of various fields of study 
The aim of the following part of this survey is to compare similarities and differences 

between individual fields of study based on the language proficiency of their students. The 

criterion for assessing language proficiency is an international language certificate. 

 For these purposes, it will be quite sufficient to compare only percentages of those 

students from different fields of study who have an international English language 

certificate. 
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Do you have an international English language certificate? 

 

Figure 31. Certificates at different fields of study 

From the charts above, it is obvious that the student’s field of study plays a role in their 

level of language skills. I believe that the greatest difference is seen between technical and 

linguistic disciplines. It is understandable that, for technicians, achievement in English 

language is not very important. Based on the evidence, it seems that larger amounts of 

students with certificates are in fields that specialize in humanities, social sciences, teaching, 

culture, and medicine. From what has been found during this investigation, it is not essential 

to obtain an international language certificate in technical or natural science fields. Students 

from these fields claim that a language certificate is not advantageous, or that employers 

will check language skills in-house. Also, students themselves rely on the fact that 

employers will provide language testing during the admission process. Furthermore, 

information science students responded that the content of the language tests is not 

sufficient for their use. When programming, they use special English terminology learned on 
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their own. On the other hand, languages and international studies, teaching, and sport share 

the highest percentage of students with English language certificates. However, these 

results were expected due to the field of study.  
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SUMMARY OF THE ANALYTICAL PART 
The analytic part processed results of the questionnaire survey. This investigation analysed 

language skills of Czech university students. Also, the survey was separately aimed at 

English for Business Administration students in the Faculty of Humanities at Tomas Bata 

University. The criterion for assessing language skills was the level of international language 

certificate of English or German. 

 From the results of this survey, it seems clear that Czech university students are more 

interested in English language certificates than in German language certificates. Most of 

those students who have a language certificate, in either English or German, have achieved 

B2 or C1 level. The majority of those students who have an English language certificate 

were tested by Cambridge ESOL or City & Guilds and students who have a German 

certificate were, in most of cases, tested by the Goethe-Institut.  

 Czech university students are aware of the importance of language certificates and are 

planning to take examinations in case that they do not have any certifications yet. 

Furthermore, these students consider the language certificate to be evidence of their 

language skills and they believe that it increases their overall appeal to employers. The high 

price of examinations is seen as the greatest disadvantage.  

 Generally, Czech university students are unclear about the relationship between each 

exam and the CEFR levels. Consequently, I created an overview of these exams with 

respect to the CEFR levels, as shown in Appendix P VII.  

 It was discovered, that large share of English for Business Administration students in 

the Faculty of Humanities at Tomas Bata University, have obtained English language 

certification. The number of certified students is actually 11 % higher than all certified 

Czech university students. These students are planning to improve the level of their 

certificate, or take a language exam if they do not have any certification yet. In my opinion, 

this is understandable given their field of study. On the other hand, students of English 

philology are not interested in German certificates at all. 

 Regarding the questionnaire survey results according to field of study, it is clear that 

students of linguistics, social studies and humanities are focused on learning languages, and 

a high percentage of students with certificates is reasonable here. However, students of 

technical fields, natural sciences, and informatics have different career aspirations and 

language certificates are not considered important for reaching their goals. 
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CONCLUSION 
In my bachelor’s thesis, I focused on the Common European Framework of Reference 

(CEFR) and language testing. The primary goal of the thesis was to determine the 

relationship between the CEFR and international language exams and, in addition, to 

analyse actual language skills of Czech university students using a questionnaire survey. 

 The CEFR is undoubtedly the most influential document of the last decades. It has 

affected all individuals involved in language learning, teaching, or testing. The CEFR 

common reference levels were developed to assess learners’ language competencies at 

different stages of learning and language examination providers aligned their language 

examinations with these reference levels. However, recognition of the relationship between 

the language examinations and the CEFR is a complicated issue. Examinations vary greatly, 

and there are still many questions surrounding the equivalence of these exams. Therefore, 

this thesis was also aimed to better understand the relationship between the CEFR and 

individual English language exams. 

 The theoretical part was divided into two sections. In the first section, I dealt with the 

CEFR and the European Language Portfolio (ELP), and in the second section I described 

the international English language certificates in accordance with the levels of the CEFR. 

 The practical part was based on the questionnaire survey. The results were evaluated 

on three levels. Firstly, I evaluated the results of all Czech university students who were 

involved in the survey, secondly I assessed the results of English for Business 

Administration students in the Faculty of Humanities at Tomas Bata University. Finally, I 

focused on selected results separated by the students’ field of study in order to describe 

similarities or differences between these fields. Moreover, I examined if Czech university 

students are clear about the relationship between each language exam and the CEFR.  

 Based on the results of this survey, it is obvious that Czech university students are 

aware of the importance of international language examinations. There is a significant 

amount of students who already have obtained a language certificate and they are now 

focused on improving the level of already existing international language certificates. It was 

also determined that larger shares of certificates are generally seen among students in 

linguistics, humanities, social sciences, teaching, and medicine. On the other hand, students 

of technical fields are not interested in language examinations, which is understandable 

given their specialization. In addition, it was determined that Czech university students do 
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not actually know about the equivalence of each language exam to CEFR levels. Therefore I 

decided to create a table which provides an overview of the most popular English language 

exams with the respect to the CEFR. 
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APPENDIX P VII: AN EQUIVALENCE OF INTERNATIONAL 
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